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ABSTRACT
The purpose of this transcendental phenomenological study was to understand the perceived role
of empathy and self-efficacy in college students that have completed a bystander intervention
training program and intervened to prevent a potential sexual assault situation at two small
private Christian colleges. The theories guiding this study are Bandura’s social learning theory
and theories of self-efficacy. Bandura’s (1977) social learning theory suggests that individuals
quickly learn new behaviors through observation and modeling. Bystander intervention programs
that include opportunities for college students to observe and listen to the stories of females that
have experienced a sexual assault may increase empathy in college students, making them more
likely to engage in intervening behaviors. Based on Bandura’s (1977) theories of self-efficacy,
students that have completed bystander training may feel more confident in engaging in
intervening behaviors. The participants in this study were students who were currently enrolled
in an undergraduate program, had completed bystander training, and self-identified as having
intervened to prevent a potential sexual assault situation. There was a sample size of 12
participants. Data were collected using interviews, participant letters, and focus groups. Data
were analyzed using Moustakas’s method of data analysis, which aligns with transcendental
phenomenological research.
Keywords: self-efficacy, empathy, sexual assault, bystander effect
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CHAPTER ONE: INTRODUCTION
Overview
Sexual assault on college campuses is a serious public health issue. The Association of
American Universities Campus Climate Survey on Sexual Assault and Misconduct states that
26.4% of undergraduate women reported experiencing nonconsensual sexual contact by the
inability to consent or by physical force (Cantor et al., 2020). In an effort to decrease the number
of sexual assaults on college campuses, educational programs such as bystander intervention
training have been developed. The prevalence of sexual violence and sexual assaults on college
campuses demonstrates the practical and ethical need to continue to study the effectiveness of
existing prevention programs such as bystander programs. Examining bystander intervention
programs and the characteristics of students that have intervened could provide valuable
information that Title IX Coordinators and Investigators could utilize in developing and
implementing prevention programs aimed at decreasing sexual violence and assaults on college
campuses. The current study has important theoretical and empirical significance and was
designed to confirm and expand on a study conducted by Kaya et al. (2019) that focused on the
social and gender related factors that influenced college students’ decisions to intervene. The
purpose of this study is to examine the perceived role of empathy and self-efficacy in active
bystanders’ decision to intervene. Chapter One opens with the historical, social, and theoretical
background of the problem to illustrate where the problem is situated within existing research
and how the current study can add to existing literature on the topic. Next, the problem statement
and purpose statement are presented. This chapter then addresses the significance of the current
study, an introduction to the research questions, and a list of definitions that are pertinent to the
study.
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Background
Recent campus-based sexual assaults have received widespread publicity which has
pressured university administrators to find solutions and implement strategies in order to protect
victims (DeMatteo et al., 2015). Efforts to develop strategies to prevent sexual assaults and
violence are not new concepts. Researchers have sought to understand how individuals learn new
behaviors and skills and feel confident in their ability to use those learned skills in an effort to
understand the best methods to present new information so that it is understood and retained. In
the 1970’s, research focused on understanding the factors that influenced an individual to
intervene to help another (Latane & Darley, 1970). Recent research has focused on the social and
demographic factors that influence an individual’s decision to intervene (Hoxmeier et al., 2020;
Kaya et al., 2019; Hines et al., 2019). A need exists for more qualitative research that examines
the perceived role of empathy and self-efficacy in an individual’s decision to intervene (Kaya et
al., 2019; Labhardt et al., 2017; Kettrey & Marx, 2018).
Historical
The study of the bystander effect and diffusion of responsibility began in the mid 1960’s.
Milgram and Hollander (1964) and Darley and Latane (1968) began researching bystanders in
reaction to the rape and murder of a young woman in Brooklyn, NY in 1964. Kitty Genovese
was murdered outside of her apartment building while 38 of the neighbors in her apartment
building watched from their windows (Darley & Latane, 1968). None of the neighbors
intervened to help or called the police (Darley & Latane, 1968). This incident prompted
researchers to investigate the factors that influence bystanders to intervene or not. Milgram and
Hollander (1964) state that ethical values cannot always be inferred by the intervention or lack of
intervention among bystanders. Milgram and Hollander (1964) proposed that the focus of
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research on bystander intervention should focus on the gap between an individual’s behavior and
their values. Bystanders may not clearly perceive an emergency situation as it is occurring
because individuals are predisposed to reject and rationalize extreme interpretations of situations
(Milgram & Hollander, 1964). Furthermore, Milgram and Hollander (1964) suggest that most
individuals will seek to disengage from what is occurring around them if the situation does not
directly involve them.
Darley and Latane (1968) found that the presence of more than one individual at the
scene of an emergency is an important factor in an individual’s decision to intervene, a principal
referred to as diffusion of responsibility. Bystanders are less likely to intervene if other
individuals are present for several reasons including the following: they believe someone else
will intervene, they believe that someone has already contacted the authorities, they believe they
will be harmed, they do not want to “get involved” in the situation (Darley & Latane, 1968).
Latane and Darley (1970) identified five cognitive stages that bystanders experience when
deciding to intervene including the following: a) realizing that someone is in danger or that a
dangerous situation is occurring, b) interpreting the occurrence as an emergency situation, c)
feeling a sense of responsibility to help, d) possessing the knowledge to help, e) and acting to
help. According to Latane and Darley (1970), a bystander will not intervene to help if they do
not progress through each of the five stages.
Social Contexts
A social framework is presented that situates the current study within the greater context
of the social aspects related to the topic of sexual assaults on college campuses. Cantor (2020)
found that over 25 percent of females enrolled in undergraduate programs reported that they had
experienced nonconsensual sexual contact. Over the past two decades, bystander intervention
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programs have been used to decrease and prevent sexual assault instances among college
students, a particularly high-risk population (O'Donohue & Schewe, 2019). In addition to
educating students, one of the main goals of bystander programs is to encourage and empower
students to intervene to prevent sexual assaults. In an effort to empower students to intervene,
recent studies have sought to understand the social factors that influence an individual's decisions
to intervene. Potential social factors that have been examined recently include the following:
social norms, demographic correlates, the role of masculinity, and rape myth acceptance.
College students’ decisions to intervene are influenced by their perception of how the
intervention will be perceived by their peers (Kaya et al., 2019; Mabry & Mitchell Turner, 2016).
The presence of alcohol in social settings influences bystander intervention (Orchowski et al.,
Kaya et al., 2019). The perceived riskiness of various scenarios such as dating violence or forced
rape influences bystander’s decisions to intervene (Mercer Kollar et al., 2019). Demographic
correlates such as gender, race, and ethnicity have been examined in relation to intent to
intervene (Hoxmeier et al., 2020). The need to maintain masculine social norms may influence
men’s decisions to intervene (Leone & Parrott, 2019). Rape myth acceptance may also play a
role in individual’s decisions to intervene (Wiersma-Mosley, 2019; Hahn et al., 2020). The
current study addresses the social issue of sexual assault on college campuses which affects
students, faculty, staff, and administrators. This research will benefit undergraduates, females,
and all members of the campus community, by contributing to the body of literature that
currently exists regarding the social factors that influence student’s decisions to intervene.
Theoretical Contexts
A theoretical framework is presented that situates the current study within the greater
context of previous research. The theories guiding this study will be Bandura’s (1977) social
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learning theory and theories of self-efficacy. A discussion of how social learning theory and
theories of self-efficacy relate to examining the perceived role of empathy and self-efficacy in
bystanders' intention to intervene is also presented.
Social Learning Theory
Social learning theory focuses on the ways in which individuals learn. Bandura (1977)
examines the many factors that influence how humans learn. Social learning theory suggests that
human learning occurs through observation. The theory proposes that humans model and imitate
the attitudes, behaviors, and emotional reactions of those they observe (Bandura, 1977). Bandura
(1977) states that individuals can develop emotional responses by observing others as they
undergo painful and pleasurable experiences. Social learning theory has implications for the
development of bystander programs. Individuals have the ability to develop emotional responses
to the painful experiences of others (Bandura, 1977). Kaya et al., (2019) suggests that males may
feel an increased sense of empathy and may be able to better understand sexual assault from a
female perspective if female victims tell their stories as part of bystander intervention programs.
Individuals’ ability to learn behavior quickly through modeling means that behavior intervention
programs that demonstrate desired intervention behaviors could teach participants how to
intervene in possible sexual assault situations.
Problem Statement
The problem is individuals as bystanders do not always intervene in conflicts or assaults
when presented with the opportunity to do so; therefore, the role of empathy and self-efficacy
need to be examined to increase intervention behaviors among college students to reduce sexual
assaults on college campuses (Hoxmeier, 2020). Self-efficacy has been found to be an important
factor in intent to intervene (Labhardt et al., 2017; Kettrey & Marx, 2018). Hahn et al (2020)
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found that individuals that indicate a high sense of self-efficacy are more likely to report a sexual
assault situation. Hines et al (2019) found that the incorporation of empathy exercises in
bystander training programs increased prosocial behaviors and led to lower rape myth
acceptance. Kaya et al., (2019) conducted a qualitative study designed to study the phenomena of
which factors (exposure to training, role of alcohol, social factors, individual characteristics, and
masculine norms) influence men to intervene in sexual assault situations. The researchers noted
that many of the participants indicated that the most important aspect of intervention training was
empathy for sexual assault survivors.
Current research has not yet examined the perceptions of the role of empathy and selfefficacy in college students that have intervened to prevent a potential sexual assault situation.
The problem is that individuals do not always intervene when presented with the opportunity to
do so; therefore, further research is needed to understand and examine the perceived role of
empathy and self-efficacy among college students that have completed bystander intervention
training and intervened to prevent a potential sexual assault situation.
Purpose Statement
The purpose of this phenomenological study was to understand the perceived role of
empathy and self-efficacy in college students that have completed a bystander intervention
training program and intervened to prevent a potential sexual assault situation at two small
private Christian colleges. At this stage in the research, self-efficacy is defined as an individual’s
belief in their ability or power to succeed in prospective situations (Bandura, 1977) and empathy
is defined as
(a) a multistage process during which an individual learns about a target’s experience,
(b) develops physiological or affective arousal in response to the re-telling of this
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experience, and (c) subsequently integrates the experience, the target’s reaction, and
their own reaction into a coherent narrative (Palm et al., 2019, p. 398).
This study applies Bandura’s (1977) social learning theory and theory of self-efficacy as the
foundation for better understanding how bystander intervention programs can be improved
through examining the perceived role of empathy and self-efficacy in college students’ decisions
to intervene to prevent possible sexual assaults.
Significance of the Study
This phenomenological study has theoretical, empirical, and practical significance. The
theoretical significance of this study includes applying Bandura’s theory of self-efficacy (1977)
to better understand how students increase their sense of self-efficacy related to intervening
through the completion of bystander training programs. Additionally, Bandura’s social learning
theory (1977) was applied to this study by examining the ways in which empathy for victims can
be increased through bystander training. This study contributes to the existing body of empirical
research by examining the perceived factors that motivated college students to intervene to
prevent a possible sexual assault situation and the perceived role of empathy and self-efficacy, as
it relates to bystander training, in their decision to intervene. The practical significance of this
study includes improving the Title IX bystander intervention training at my university by gaining
a better understanding of the role empathy and self-efficacy in student’s decisions to intervene.
Theoretical Significance
Two of Bandura’s theories, social learning theory (1977) and theory of self-efficacy
(1977) will be applied and serve as the foundation for this study. Social learning theory proposes
that humans model and imitate the attitudes, behaviors, and emotional reactions of those they
observe. Bandura (1977) defines self-efficacy as an individual’s belief in their ability or power to
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succeed in prospective situations. Self-efficacy includes an individual’s belief in their ability to
handle events as they occur within their life. Each of Bandura’s (1977) theories provide a lens
through which the process in which individuals learn in social situations and become confident in
their ability to implement learned behaviors can be viewed. In order to understand and improve
bystander programs, it is important to examine the barriers and facilitators of bystander
programs. Bystander intervention programs typically focus on teaching college students the 4
D’s of intervention: Direct, Distract, Delegate, and Delay (O’Donahue, 2019). Based on
Bandura’s social learning theory (1977), individuals’ ability to learn behavior quickly through
modeling means that behavior intervention programs that demonstrate desired intervention
behaviors could teach participants how to intervene in possible sexual assault situations.
Applying Bandura’s theories of self-efficacy (1977), behavior intervention programs may have
the potential to increase student’s sense of sense of self-efficacy if the programs include role
models that demonstrate the desired behavior of intervening in sexual assault scenarios.
Empirical Significance
This study builds on previous research and contributes to the existing body of qualitative
literature that focuses on the factors that influence a college student’s decision to intervene. Selfefficacy has been found to be an important factor that influences an individual’s decision to
intervene (Labhardt et al., 2017; Kettrey & Marx, 2018; Hust et al., 2019). The effect of
descriptive norms on an individual’s behavior are influenced by injunctive norms, outcome
expectations, and group identity and that individuals reported greater intervention intentions
when they perceived social approval (Mabry & Mitchell Turner, 2016; Reynolds-Tylus et al.,
2019). Mercer Kollar et al. (2019) found that dating violence and bullying scenarios were
perceived by college students to be riskier than sexual violence scenarios and that bullying and
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dating violence were perceived as more ambiguous than sexual assault scenarios. Students do not
always intervene when presented with the opportunity to do so (Hoxmeier et al., 2020). Females
report fewer missed opportunities to intervene than males and when compared to White students,
Black and Hispanic students reported more missed opportunities to intervene (Hoxmeier et al.,
2020). College men that endorsed male role norms accepted rape myths more often than college
men that did not endorse male role norms and that college men that endorsed male role norms
assigned more blame to the victim in an acquaintance rape scenario than college men that did not
endorse male role norms (Leone & Parrott, 2019; McDaniel & Rodriguez, 2021; Hahn et al.
2020). Empathy appears to be an important factor in an individual’s intention to intervene in a
potential sexual assault situation (Kaya et al., 2019; Hines et al., 2019; Yule et al., 2020).
Practical Significance
Sexual assault on college campuses is a serious public health issue. Many individuals are
affected by sexual assaults on college campuses each year (White House Task Force to Protect
Students from Sexual Assault, 2014; The Centers for Disease Control and Prevention, 2021). The
implementation of education and training programs on college campuses can aid in the
prevention of sexual assaults by encouraging and empowering individuals to be active bystanders
(Banyard, 2004; Labhardt, 2017; Vladutiu et al., 2011; Kettrey & Marx, 2018; Jouriles et al.,
2018). Locally, this study is important to my work as a Title IX Investigator because it will
provide me with a deeper understanding of the perceived role of empathy and self-efficacy in
college students’ decisions to intervene. I can apply what I learn through this study to modify
and improve my institution’s current bystander intervention program. The results of this study
will have real and practical benefits to my organization, the Title IX team, and the students at our
university. On a wider scale, the results of this study can be used to add to the existing body of
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knowledge on the factors that influence bystander intervention, thus offering additional
information that can be used to improve bystander programs at other institutions as well.
Research Questions
This transcendental phenomenological study focused on the perceived role of empathy
and self-efficacy among college students that participated in bystander training and that
intervened to prevent a potential sexual assault situation and will investigate these students’
experiences through the lens of social learning theory and the theory of self-efficacy (Bandura,
1977). Data was collected from several participants that have all experienced the same
phenomenon in an effort to get as close as possible to the participants and to describe the
experiences of the participants.
Central Research Question
What is the perceived role of empathy among college students that have completed
bystander intervention training and intervened in a potential sexual assault situation?
Sub-Question One
How do college students that have completed bystander intervention training and that
have intervened in a potential sexual assault situation describe the role of empathy in their
decision to intervene?
Sub-Question Two
What is the perceived role of self-efficacy among college students that have completed
bystander intervention training and intervened in a potential sexual assault situation?
Sub-Question Three
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How do college students that have completed bystander intervention training and
intervened in a potential sexual assault situation describe the role of self-efficacy in their
decision to intervene?
Definitions
The phenomenon examined in this study was the experiences of college students that
intervened to prevent a possible sexual assault situation. The understanding of several terms was
required.
1. Bystander effect – “the phenomenon in which the presence of people influences an
individual’s likelihood of helping a person in an emergency situation” (Latane & Darley, 1970,
p. 36).
2. Empathy – “a multistage process during which an individual learns about a target’s
experience, (b) develops physiological or affective arousal in response to the re-telling of this
experience, and (c) subsequently integrates the experience, the target’s reaction, and their own
reaction into a coherent narrative” (Hines et al., 2019, p. 398).
3. Self-efficacy - An individual’s belief in their ability or power to succeed in prospective
situations (Bandura, 1977).
4. Sexual assault – “any nonconsensual sexual act proscribed by federal, tribal, or state law,
including when the victim lacks capacity to consent (The United States Department of Justice,
n.d., p. 1).
Summary
The prevalence of sexual assaults on college campuses is alarming. In an effort to
decrease the number of sexual assaults on college campuses, educational programs such as
bystander intervention training have been developed. Because college administrators seek to
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decrease instances of sexual assaults on campus, researchers have explored how bystander
programs can be improved (Jouriles et. al., 2018; Kettrey & Marx, 2018). Additionally,
researchers have recognized the role of social learning theory and the theory of self-efficacy in
understanding how students learn through bystander programs (Kaya et al., 2020; Hines et al.,
2019; Yule et al., 2020; Labhardt et al., 2017; Hahn et al., 2020; Banyard & Moynihan, 2011).
Several studies have focused on sexual assaults on college campuses (Vladutiu et al., 2011;
Jouriles et al., 2018). The effectiveness of bystander programs has also been studied in an effort
to improve programming and decrease instances of sexual assault on college campuses (Evans et
al., 2019; Labhardt et al., 2017). Researchers have recently started to study the factors that
influence intervention including normative social behavior, perceptual effects, intervention
norms and intentions, the role of masculinity, the gendered approach, and rape myth acceptance
(Hoxmeier et al., 2020). Little is known about the role of empathy and self-efficacy in active
bystanders. A gap exists in the literature pertaining to the role of empathy and self-efficacy in
college students’ decisions to intervene.
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CHAPTER TWO: LITERATURE REVIEW
Overview
The purpose of this transcendental phenomenological study was to examine the perceived
role of empathy and self-efficacy in college students that completed bystander intervention
training and intervened to prevent a potential sexual assault. Bandura’s (1977) social learning
theory and theories of self-efficacy served as a theoretical framework for this study. Through
social learning, individuals learn which behaviors are socially acceptable and unacceptable
(Bandura, 1977). Self-efficacy includes an individual’s belief in their ability to handle events as
they occur within their life in various situations (Bandura, 1977). This chapter will begin by
aligning the role of social learning and self-efficacy in relation to college students’ decisions to
intervene within Bandura’s (1977) theories. Next, the literature review will discuss the
prevalence of sexual assaults on college campuses, the concept of active bystanders, and the
development of bystander intervention programs. Finally, the factors that influence student’s
decisions to intervene to prevent a potential sexual assault will be presented to identify gaps in
the literature and to address need for future research to better understand the role of empathy and
self-efficacy in student’s decisions to intervene.
Theoretical Framework
A theoretical framework is presented that situates the current study within the greater
context of previous research. The theories guiding this study will be Bandura’s (1977) social
learning theory and theories of self-efficacy. A discussion of how social learning theory and the
theory of self-efficacy relate to examining the perceived role of empathy and self-efficacy in
bystanders' intention to intervene is also presented.
Social Learning Theory
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Social learning theory focuses on the ways in which individuals learn. Bandura (1977)
examines the many factors that influence how humans learn. Social learning theory suggests that
human learning occurs through observation. The theory proposes that humans model and imitate
the attitudes, behaviors, and emotional reactions of those they observe (Bandura, 1977). Social
learning theory is based on the following key constructs: attentional processes, retention
processes, motoric reproduction processes, and reinforcement and motivational processes
(Bandura, 1977). These processes are necessary for the modeling phenomena to occur (Bandura,
1977). Bandura (1977) proposed that there are three types of modeling stimuli consisting of live
models, verbal instruction, and symbolic (such as media, movies, or literature). The ability of
individuals to learn and understand the emotions of others through observation and imitation is a
key component of social learning theory. Bandura’s social learning theory differs from previous
theories because Bandura’s theory focuses on learning where behaviorist theories focus on
performance (Newman & Newman, 2015). Bandura (1977) states that individuals can develop
emotional responses by observing others while they experience pleasurable or painful events.
Social learning theory has implications for the development of bystander programs.
Through social learning, individuals learn which behaviors are socially acceptable and which
behaviors are unacceptable. Banyard (2008) found that males are less likely to intervene to
prevent sexual violence than women. Individuals have the ability to develop emotional responses
to the painful experiences of others (Bandura, 1977). Kaya et al., (2020) suggest that males may
feel an increased sense of empathy if female victims tell their stories as part of bystander
intervention programs. Males may be able to better understand the experiences of female sexual
assault victims if they are able to view their facial expressions and body postures during
bystander trainings programs (Kaya et al., 2020). Individuals’ ability to learn behavior quickly
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through modeling means that behavior intervention programs that demonstrate desired
intervention behaviors could teach participants how to intervene in possible sexual assault
situations.
Theory of Self-Efficacy
Bandura (1977) defines self-efficacy as an individual’s belief in their ability or power to
succeed in prospective situations. Self-efficacy includes an individual’s belief in their ability to
handle events as they occur within their life. The theorist proposed that individuals develop this
belief system based on four sources of influence (Bandura, 1977). Individuals develop selfefficacy through performance outcomes, vicarious experiences, verbal persuasion, and
physiological feedback (Bandura, 1977). The theorist states that an individual’s sense of selfefficacy can lead to feelings of well-being and can serve as a source of motivation (Bandura,
1977).
Bandura (1977) describes mastery experiences (performance outcomes) as the most
influential means that an individual has to evaluate their performance. Mastery experiences occur
when one attempts to learn a new skill or complete an unfamiliar task. An individual’s sense of
self-efficacy is increased in the case of mastery or undermined in the case of failure (Bandura,
1977). Vicarious experiences occur when individuals experience new behaviors vicariously by
observing role models master or complete the new experience or task (Bandura, 1977). Social
persuasion encourages the development of self-efficacy in an individual through positive verbal
feedback (Bandura, 1977). If an individual is verbally encouraged while attempting to master a
new skill, their sense of self-efficacy related to the new skill can be increased.
Bandura (2012) refers to self-efficacy as a “focal determinant” because in addition to
affecting behavior, it also affects outcome expectations, goals, and sociostructural factors.
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Outcome expectations can be physical, social, or self-evaluative. Sociostructural factors can
serve as facilitators or impediments (Bandura, 2012). Bandura (1977) states individuals view
themselves as more capable of completing a specific task, and are able to visualize themselves
succeeding at a given task, if they witness individuals similar to themselves succeeding at the
same given task. Behavior intervention programs may have the potential to increase college
student’s sense of sense of self-efficacy if the programs include role models that demonstrate the
desired behavior of intervening in sexual assault scenarios.
Related Literature
Many individuals are affected by sexual assaults on college campuses each year (White
House Task Force to Protect Students from Sexual Assault, 2014; The Centers for Disease
Control and Prevention, 2021). A review of the related literature begins with a brief summary of
current literature on the prevalence of sexual assaults on college campuses. Next, the concept of
active bystanders is introduced. The development of bystander intervention programs is then
examined, including a description of the role and types of bystander programs on college
campuses. The factors that influence a bystander’s decision to intervene are examined, including
the following social norms, demographic correlates, the role of masculinity, rape myth
acceptance, empathy, and self-efficacy. Recent research has focused on the social and
demographic factors that influence an individual’s decision to intervene. A need exists for more
qualitative research that examines the perceived role of empathy and self-efficacy in an
individual’s decision to intervene.
Sexual Assault on College Campuses
Sexual assault on college campuses is a serious public health issue. The Centers for
Disease Control and Prevention (2021) state that millions are affected by sexual violence in the
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United States each year. The CDC (2021) reports that 1 in 3 women and 1 in 4 men are the
victims of sexual violence. The Association of American Universities Campus Climate Survey
on Sexual Assault and Misconduct states that 26.4 percent of undergraduate women reported
experiencing nonconsensual sexual contact by inability to consent or by physical force (Cantor et
al., 2020). Fedina et al. (2018) state that sexual violence and assault are common on college
campuses with 34% of women and 31% of men self-reporting experiences of unwanted sexual
contact. Twenty-five to thirty percent of college women will experience a completed or
attempted rape during their college years (Blaney et al., 2016). Victims of sexual violence can
endure many consequences as a result of being victimized including developing physical
injuries, post-traumatic stress disorder, depression, anxiety, eating disorders, and alcohol and
substance abuse (Centers for Disease Control and Prevention, 2021).
The White House announced, “One in five women is sexually assaulted in college” in
2014 and created the White House Task Force to Protect Students from Sexual Assault (White
House Task Force to Protect Students from Sexual Assault, 2014). Krebs et al., (2007) states that
an estimated 23% of undergraduate females were the victims of attempted or completed sexual
assault. Muehlenhard et al., (2017) conducted a systematic review of studies that used large
sample populations of female students to determine if the 1 in 5 statistic for sexual assaults on
college campuses is accurate. After reviewing the Association of American Universities (AAU)
Campus Climate Survey, the Campus Sexual Assault (CSA) Study, the Historically Black
College and University Campus Sexual Assault (HBCU-CSA) Study, and the Campus Climate
Validation Study, Mulehlendard et al., (2017) found that the 1 in 5 statistic is indeed accurate
across campuses.
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Table 1
Undergraduate Rate of Non-consensual Contact by Physical Force or Inability to Consent
______________________________________________________________________________
Undergraduate Rate of Non-consensual contact by Physical Force or Inability to Consent
______________________________________________________________________________
30%
25%
20%
15%
10%
5%
0%
Gender
Women

Men

Transgender/gender queer/ nonbinary (TGQN)

Notes: Undergraduate Rate of Non-consensual contact by Physical Force or Inability to
Consent. Adapted from National Sexual Violence Resource Center (NSVRC) (n.d.)
https://www.nsvrc.org/statistics.

Definition of Sexual Assault, Consent, and Coercion
Rape, Abuse & Incest National Network (RAINN) (n.d.) defines sexual assault as any
type of sexual contact that occurs without the victim explicitly giving consent. Some types of
sexual assault include attempted rape, fondling or unwanted touching, forcing an individual to
perform any sex acts including oral sex, or penetration of another individual’s body. Rape is
defined as any type penetration or sexual act on another person’s body without consent
(The United States Department of Justice Archives, 2012). Consent is defined as an agreement
between individuals to participate in sexual activity (Rape, Abuse & Incest National Network,
n.d.). Individuals that are underage, unconscious, under the influence of or incapacitated by
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drugs or alcohol, or are under intimidation, threat, or coercion are not capable of giving consent
to participate in sexual activities (Rape, Abuse & Incest National Network, n.d.). The U.S.
Department of Justice (2019) states that sexual coercion includes any type of unwanted sexual
activity that is engaged in as the result of being pressured, tricked, or intimidated. Examples of
sexual coercion include the following: wearing someone down by constantly asking for sex,
lying to get sex, making false promises to get sex, and threatening or intimidating someone in
any way to get sex (The U.S. Department of Justice, 2019).
Concept of Active Bystanders
Latané and Darley (1970) began researching bystanders in reaction to the murder of a
young woman in Brooklyn, NY. The woman, Kitty Genovese, was murdered outside of her
apartment building while several neighbors watched. None of the neighbors intervened to help.
This incident prompted the researchers to investigate the factors that influence bystanders to
intervene or not to intervene. Latané and Darley (1970) identified 5 cognitive stages that
bystanders experience when deciding to intervene including realizing that someone is in danger
or that a dangerous situation is occurring, interpreting the occurrence as an emergency situation,
feeling a sense of responsibility to help, possessing the knowledge to help, and acting to help.
Bystander intervention programs are designed to encourage bystanders to actively intervene
when presented with unwanted or potentially dangerous situations such as witnessing bullying,
drunk driving, or assaults (O’Donohue & Schewe, 2019).
Bystander Intervention Programs
In an effort to prevent sexual assaults on college campuses, university administrators
pushed for the development of bystander intervention programs. Labhardt et al., (2017) states
that bystander programs are designed to increase knowledge and awareness regarding sexual
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assault with the goal of decreasing preventing or decreasing instances of sexual assault and
teaching individuals various strategies that they could use to intervene as an active bystander in a
potential sexual assault situation. Kimberly and Harman (2019) state that college students that
completed bystander programs were more likely to intervene to prevent sexual assaults and selfreported the perception of increased understanding of the legal definitions of sexual assault and
rape. Continued research on bystander intervention on college campuses is an important tool to
raise awareness regarding sexual violence and to decrease instances of sexual assaults on college
campuses (Labhardt, et al., 2017).
Bystander intervention programs have historically been targeted at women, with a focus
on individual prevention strategies to keep oneself safe (Gray et al., 2016). Gray et al., (2016)
states that in the early days of bystander intervention program development, there was very little
focus on studying and acknowledging if a campus climate fostered an environment that
promoted or allowed sexual violence. More recent research on bystander programs supports the
idea that bystander prevention programs are most successful when the campus climate is
addressed and all members of the campus community feel obligated and empowered to intervene
to prevent a possible sexual assault (Gray et al., 2016). Bovill and White (2020) support the need
for all members of the campus community being involved in prevention efforts. The authors state
that members of the campus community often minimize or deny acts of sexual assaults on
campus even though they are aware of the high prevalence rates of sexual assaults on college
campuses (Bovill & White, 2020). Despite the adoption and implementation of bystander and
other sexual assault prevention programs on college campuses, 40% of colleges and universities
provide no sexual assault prevention programs (Richards, 2019).
Types of Bystander Programs
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There are several types of bystander programs that are utilized on college campuses
(Evans et al., 2019). In the United States, sexual assault prevention bystander programs must
include primary prevention strategies in order to satisfy the federal requirements outlined in the
Campus SaVE Act and the Violence Against Women Reauthorization Act of 2013 (Reid &
Dundes, 2017). Primary prevention strategies include educating the public as to what constitutes
sexual assault and consent and proactive efforts designed to prevent sexual assault behaviors
from occurring. (Centers for Disease Control and Prevention, 2021). The federal mandate for
bystander programs on college campuses does not specify which programs are acceptable or
which teaching methods or content must be included in the programs (Reid & Dundes, 2017;
Mujal et al., 2019).
O'Donohue and Schewe (2019) state that bystander intervention programs differ across
universities in structure, content, and presentation. Programs can be fully online, hybrid, inperson large groups, or in-person small groups. Content varies and can range from purchased
online Title IX trainings that students complete individually to small single-sex groups that
practice role playing scenarios. Facilitators and facilitator training can also vary greatly. Online
programs have no facilitator while some universities have dedicated facilitators that have
received extensive training in hosting sexual assault and bystander intervention programs. Mujal
et al., (2019) states that 68% of bystander programs on college campuses use presentation,
making presentation the most commonly used teaching method. Other teaching methods used on
campuses include discussion (54%), web-based videos (36%), theater/skits (4%) and personal
reflection (2%) (Mujal et al., 2019). Some of the more well-known and widely used bystander
intervention programs include Green Dot, The Women’s Program, The Men’s Programs, and
Bringing in the Bystander, and Take Care (Evans et al., 2019; Mujal et al., 2019).
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Bystander Program Research
In order to understand and improve bystander programs, it is important to examine the
barriers and facilitators of bystander programs. Because there is no uniform bystander
intervention program that is used across all college campuses, it is difficult for researchers to
determine the effectiveness of the programs or to what degree the programs prevent sexual
assaults (Evans et al., 2019; Mujal et al., 2019; Reid & Dundes, 2017). The majority of research
on the effectiveness of bystander programs is based on students’ hypothetical intent to intervene,
instead of measuring instances where students have actually intervened (Kaya et al., 2019).
Recent research has found that bystander programs produce many positive benefits
among students. Bystanders programs have significant positive effects on bystander efficacy,
intentions, and outcomes (Kettrey & Marx, 2018). Bystander intervention programs can
influence the attitudes, beliefs, and behavior of college students (Jouriles et al., 2018). Kaya et al.
(2019) found that men that had intervened to prevent a potential sexual assault stated that their
experiences with previous bystander trainings were positive and that they had used the strategies
they had learned about in bystander intervention training including distract, delegate, and direct
(Kaya et al., 2019). Bystander programs appear to be more effective when given during the early
years of college (Kettrey & Marx, 2018). The effectiveness of sexual assault prevention
programs on college campuses varies depending on the following factors: facilitator, audience,
format, and content (Vladutiu et al., 2011). Additionally, bystander programs are most effective
when they are presented to single-gendered audiences, facilitated by professionals, and
supplemented with additional media sources on campus such as public service announcements
(Vladutiu et al., 2011).
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When evaluating the effectiveness of bystander programs, it is important to consider the
potential barriers that students may face when contemplating making a decision to intervene.
Some potential barriers include getting involved in a potentially dangerous situation where they
may be physically harmed or where a verbal altercation might ensue (Yule & Grych, 2020).
Students may fail to intervene because they worry that they might suffer adverse social
consequences (Yule & Grych, 2020). Other barriers to intervention include being unsure of
ambiguous situations where the student is not sure if the behavior they are witnessing is actually
a potential sexual assault situation, failing to notice the situation, not feeling responsible for
intervening in the situation, or feeling that they do not possess the skills needed to intervene
(Mujal et al., 2019; Yule & Grych, 2020).
Intervention to Prevent a Potential Sexual Assault
Individuals can intervene to prevent a potentials sexual assault situation in several ways.
Hoxmeier (2015) identifies three categories of bystander intervention including primary (preassault), secondary (mid-assault), and tertiary (post-assault). Primary intervention refers to
educational programs, public service announcements, or preventive actions that are designed to
prevent instances of sexual assault from happening (Hoxmeier, 2015). Bystander intervention
programs, not leaving a drink unattended, or not leaving an intoxicated friend unattended are
some examples of primary prevention. Secondary intervention refers to an individual recognizing
a potentially dangerous situation and taking action to prevent harm (Hoxmeier, 2015). Some
examples of secondary intervention include stopping an intoxicated friend from entering a room
alone with a male, criticizing a friend that states he plans to get a female intoxicated to have sex
with her, or interrupting a male that is touching a female while she is unconscious. Tertiary
intervention involves participating to help a sexual assault survivor after an incident has occurred
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(Hoxmeier, 2015). Some examples of tertiary intervention include cooperating with campus
safety or the police after witnessing a sexual assault and encouraging a friend to seek counseling
after a sexual assault.
Sexual assault and violence occur on a spectrum which presents bystanders with a wide
variety of opportunities to intervene. McMahon et al. (2018), states that situations on this
spectrum can be classified into three categories including the following: emergency situations,
high-risk situations, and low-risk opportunities. According to McMahon et al. (2018) an
emergency situation refers to being present in a setting where an assault is actively occurring. A
high-risk situation would include being present in a setting where an assault is about to occur
(McMahon et al., 2018). Finally, a low-risk opportunity refers to being present in a situation
where no sexual assault is occurring or about to occur but where the bystander witnesses any
type of behavior that condones or perpetuates sexist behavior (McMahon et al., 2018). McMahon
and Banyard (2012) state that when examining the factors that influence bystander intervention,
it is necessary to have an understanding of the types of situations that bystanders can be
presented with, along with an understanding of the varying levels of risk associated with the
types of situations on the sexual assault and violence spectrum and the skill sets needed to
intervene in these various situations.
In addition to considering the three categories of bystander intervention (primary,
secondary, and tertiary) and the three categories of sexual assault situations (emergency
situations, high-risk situations, and low-risk opportunities), the types of intervention available to
the bystander must also be examined to gain a comprehensive understanding of how and why
college students make the decision to intervene. McMahon et al. (2018) state that once a
bystander has made the decision to intervene they can respond in two ways, directly or
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indirectly. Direct intervention involves directly interacting with the perpetrator or potential
victim during or after the sexual assault situation (McMahon et al., 2018). Examples of direct
interventions include confronting the perpetrator while witnessing potentially dangerous
behavior, offering help to the victim during the event, or consoling and supporting the victim
after a sexual assault situation has occurred (McMahon et al., 2018). Indirect intervention
involves interacting with other bystanders or officials during or after a sexual assault situation
has occurred (McMahon et al., 2018). Examples of indirect interventions include recruiting the
help of a friend or other individual during a potential sexual assault situation or reaching out to
authorities or giving a witness statement (McMahon et al., 2018).
Factors that Influence Intervention
Students do not always intervene when presented with an opportunity to do so (Hoxmeier
et al., 2020). In addition to educating students, one of the main goals of bystander programs is to
encourage and empower students to intervene to prevent sexual assaults. In order to understand
how bystander programs can be most effective in empowering students to intervene, it is
important to understand the factors that influence individuals to intervene. Examining the factors
that act as facilitators or barriers to intent to intervene provides useful information that can be
used to improve bystander programming by allowing program developers and facilitators to
better understand how to promote proactive intervention behaviors among college students
(McMahon et al., 2015). Many factors can play a role in an individual’s decision to be an active
bystander including the bystander’s relationship with the victim or perpetrator, peer influence,
alcohol consumption, exposure to violence and pornography, perceived risk, demographic
correlates, the role of masculinity, rape myth acceptance, empathy, and self-efficacy.
Bystander’s Relationship to the Perpetrator or Victim
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The relationship that bystanders have with others in a potential sexual assault situation
has been found to be a significant factor in determining if and how the bystander will intervene
(Bennett et al., 2017). Palmer et al. (2016) found that knowing either the victim or the perpetrator
in a potential sexual assault situation was a significant predictor of intention to intervene among
college students. Bennett and Banyard (2016) found that bystanders are more likely to intervene
to prevent a sexual assault if the potential victim is a friend of the bystander. Additionally,
bystanders perceive intervening in potential sexual assault situations as less risky if the potential
victim is a friend or someone they know (Bennett & Banyard, 2016). Contrary to other research,
Weitzman et al. (2020) found that levels of intervening behaviors are not influenced by the
bystander’s relationship to the potential victim. Weitzman et al. (2020) state that bystanders are
not more likely to intervene to prevent a potential sexual assault if the victim is a family member
or friend.
Peer Influence
An individual’s perception of how intervening behavior will be received by peers
appears to be an important factor in an individual’s decision to intervene (Kaya et al., 2019).
Individuals report greater intervention intentions when they also perceive social approval
(Mabry & Mitchell Turner, 2016). Kaya et al. (2019) found that college students were more
likely to intervene if they perceived the following: a perception that their peers would be
supportive when they intervened, a perception that the presence of supportive peer groups
would decrease the risk of potential threat or altercation when intervening, and a perception that
they would receive support from external sources such as law enforcement. College men are
more likely to engage in potentially risky situations where violence may occur if they perceive
that they have the support of their friends or peers (Kaya et al., 2019). Orchowski et al. (2016)
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found that peer attitudes toward sexual aggression influenced college men’s decisions to
intervene. Further, Hust et al. (2019) found that college men’s perceptions of their peers’ beliefs
related to sexual aggression and coercion are stronger predictors of intention to intervene than
their own individual attitudes and beliefs related to sexual aggression and coercion. Austin et al.
(2016) state that male’s perceptions of their friends and peer’s attitudes and beliefs about
intervention and prosocial bystander behavior was a greater predictor of future intervention
behaviors than their own previous intervention behaviors.
Several factors related to peer approval have been found to act as barriers to intention to
intervene. Perceived disapproval by one’s peers can dissuade students from intervening (Kaya
et al., 2019). Katz et al. (2015) state that bystanders are less likely to engage in intervening
behaviors if the perpetrator is a friend. Scully and Rowe (2009) found that college students selfreported that they were less likely to engage in intervening behaviors if they felt they may lose
friendships as a result of intervening. Leone and Parrott (2019) found that men self-reported a
fear of being emasculated by their peers for intervening behaviors as reason for not intervening
to prevent a potential sexual assault.
Alcohol Consumption
It is estimated that 50% to 70% of sexual assault incidents involve alcohol consumption
by the victim and/or the perpetrator (Bridges et al., 2021). Haikalis et al. (2018) state that
alcohol is often involved in sexual assaults that occur on college campuses where the victim is
assaulted by an acquaintance or friend. Alcohol consumption and the presence of alcohol in the
given environment also appears to play a role in bystander intervention (Orchowski et al., 2016;
Kaya et al., 2019). Bridges et al. (2021) found that intoxicated individuals, ages 21 – 29, were
significantly less likely to intervene than their sober peers. Anthenien et al. (2017) found that
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college students may be less likely to intervene when alcohol is involved because they feel they
lack the skills and knowledge required to intervene. Leone et al. (2018) states that intoxicated
college students may be less likely to intervene due to impaired judgment and decreased focus.
Drouin et al. (2018) found that individuals are less likely to intervene to help a friend in a
potential sexual assault situation when they are acutely intoxicated because they were unable to
recognize that their friend was at risk. Contrary to the research of Bridges et al. (2021) and
Leone et al. (2018), Kaya et al. (2019) found that as many intoxicated college students reported
intervening as sober college students. College students are more likely to intervene if the female
victim is perceived to be intoxicated while the male perpetrator is perceived to be sober (Kaya
et al., 2019).
Controlling for rape myth acceptance, intoxicated individuals were more likely to blame
the victim in potential sexual assault situations than sober individuals (Wiersma-Mosley, 2019).
Jozkowski et al. (2019) state that acute alcohol intoxication is associated with a sense of
decreased responsibility among bystanders. Henry et al. (2021) found that college students
reported increased feelings of sympathy toward sexual assault perpetrators if the perpetrators
were intoxicated. Foubert et al. (2019) found that over eighty percent of serial sexual assault
perpetrators were under the influence of alcohol when they committed sexual assaults. Student
athletes and fraternity members are more likely commit sexual assaults while consuming
alcohol than non-athletes and non-fraternity members (Foubert et al., 2019). Men that consume
large quantities of alcohol have been found to self-report increased sexist and rape supportive
beliefs (Orchowski et al., 2016).
Exposure to Violence and Pornography
The use of pornography is a widely accepted practice among college students (Brown et
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al., 2017; Cooper & Klein, 2018; Foubert & Bridges, 2017). Cooper & Klein (2018) found that
nearly half (48.8%) of college students reported watching pornography online. Foubert and
Bridges (2017) state that college men that frequently watch pornography report that they are
more likely to imitate the behaviors they have watched and engage in those violent behaviors
during sexual intercourse. In addition to finding that watching pornography increases violent
behavior during sex among college men, research has found that viewing pornography
decreases the likelihood that college men will intervene to prevent a potential sexual assault
(Foubert & Bridges, 2017).
Fraternity members that indicated that they had watched pornography that included
sadomasochistic content within the previous year were found to identify as having significantly
lower bystander efficacy than college men that did not watch pornography that included
sadomasochistic content (Foubert et al., 2011). Additionally, fraternity members that indicated
that they viewed pornography that depicted rape were found to be less willing to intervene to
prevent sexual violence or a potential sexual assault situation (Foubert et al., 2011). Foubert et
al. (2011) state that sorority members that viewed pornography containing sadomasochistic
content were found to be less willing to intervene and also self-reported lower levels of
bystander efficacy when compared to college women that did not view pornography containing
sadomasochistic content. Foubert and Bridges (2017) found that viewing violent or degrading
pornography is associated with perceived lower levels of self-efficacy to intervene to prevent
sexual violence.
Perceived Risk
Various scenarios can be perceived as riskier than others when a bystander is
considering intervening. Individuals are less likely to intervene in scenarios that they perceive
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to be ambiguous or risky (Mercer Kollar et al., 2019). Haikalis et al. (2018) state that
individuals are more likely to intervene to prevent sexual violence in low-risk situations such as
unwanted advances and less likely to intervene in high-risk situations such as an active rape.
Chabot et al. (2018) state that females may not engage in intervening behaviors due to fear of
being injured or harmed. Dating violence and bullying scenarios are perceived by individuals as
being riskier than sexual violence scenarios (Mercer Kollar et al., 2019). Further, bullying and
dating violence scenarios are perceived as being more ambiguous than sexual violence
scenarios (Mercer Kollar et al., 2019). Male and female college students are less likely to report
incapacitated rape as opposed to physically forced rape (Hahn et al., 2020). College students are
more likely to intervene in ambiguous or risky situations where violence may occur if they
believe that they will have the support of campus safety or police authorities (Kaya et al., 2019).
Scully and Rowe (2009) state that the perceived risk of retaliation serves as a barrier to
bystander intervention behaviors.
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Table 2
Rates of Witnessing and Intervening Across Degrees of Risky Situation by Gender
Gender

Female

Male

Witness

302 participants

72 participants

Low Risk

23.60%

20.42%

High Risk

6.00%

7.50%

Post Incident

1.81%

1.67%

Low Risk

12.29%

10.38%

High Risk

2.87%

4.33%

Post Incident

2.09%

1.46%

Intervene

Notes: Rates of Witness and Intervening Across Degrees of Risky Situation by Gender.
Adapted from Woods, W. C., Kistler, T. A., Stuart, G. L., & Cornelius, T. L. (2020). Bystander
intervention behavior as function of victimization history, opportunity, and situational Context.
Journal of Interpersonal Violence.
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Table 3
Barriers to Intervening to Prevent a Sexual Assault Situation
Barrier to Intervention

Percent

Fear of Physical Injury

43

Private Matter

15

Being Wrong

15

Losing a Friendship

7

Being Called a Liar

3

Fear of Being Bullied

1

Notes: Barriers to Intervening to Prevent a Sexual Assault Situation. Adapted from Weitzman,
A., Cowan, S., & Walsh, K. (2020). Bystander Interventions on Behalf of Sexual Assault and
Intimate Partner Violence Victims. Journal of Interpersonal Violence, 35(7–8), 1694–1718.

Personal History of Sexual Victimization
Research focused on the influence of prior sexual assault experience among bystanders
provides insight regarding the recognition of risk and intention to intervene between bystanders
that have experienced a previous sexual assault and those that have not. Woods et al. (2016)
found that females that had experienced a sexual assault or rape reported greater bystander
intervention behaviors than females that had not experienced a sexual assault or rape. No
differences were found in bystander intervention behaviors between males that had experienced
a sexual assault or rape and those that had not (Woods et al., 2016). Woods et al. (2020) found
that recent victims of physical or sexual assault were significantly more likely to intervene in
low risk situations than individuals that had not recently experienced a physical or sexual
assault. Kistler et al. (2021) found that men and women that had previously experienced a
sexual assault self-reported increased barriers to intervening than individuals that had not
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experienced a sexual assault. Additionally, individuals that reported previous sexual
victimization self-reported that they were less likely to recognize a potentially risky or
dangerous situation (Kistler et al., 2021). Kistler et al. (2021) state that individuals that have
previously experienced a sexual assault perceive increased barriers to intervention and perceive
that they are less likely to recognize risky or potentially dangerous situations but that they may
actually intervene at the same levels as individuals that have not experienced a sexual assault.
Demographic Correlates
The relationship between demographic information such as gender, race, ethnicity,
athlete or non-athlete, and participation in Greek organizations and intervention norms and
intention to intervene provides valuable information that can be useful when developing and
facilitating bystander intervention programs on college campuses. Females and fraternity and
sorority members are more likely to witness a potential sexual assault situation and these groups
are more like to intervene (Zozula et al., 2021). Men perceive more barriers to reporting than
women and men are less likely to report a rape overall than women (Hahn et al., 2020). Bridges
et al. (2021) found that women are more likely to intervene by trying to help the perceived victim
while men are more likely to intervene by confronting the perceived perpetrator. Gable et al.
(2021) found that males and females may view loyalty through different lenses when considering
sexual assault situations. Males may feel like they are not supporting “bro code” if they intervene
and interrupt another male from engaging in sexual activities with a female (Gable et al., 2021).
Males that engaged in or endorsed inappropriate sexual behaviors themselves or perceived that
their friends engaged in or endorsed inappropriate sexual behaviors (such as trying to get a
female intoxicated to have sex with her) had lower levels of intervening and other prosocial
behaviors (Austin et al., 2016). Austin et al. (2016) state that men that engage in inappropriate
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sexual behaviors may be less likely to intervene and may engage in fewer prosocial behaviors
because they do not believe that it is wrong to engage in these behaviors and, therefore, do not
find the actions worthy of an intervention. Females indicate that they feel a sense of loyalty to
other females and that they feel obligated to intervene because they would like for someone to
intervene if they were in the same situation (Gable et al., 2021).
A potential sexual assault victim’s race and ethnicity may be a factor in a bystander
determining her worthiness for intervention (Katz et al., 2017). McMahon and Banyard (2012)
state that race and ethnicity influence bystanders’ intent to intervene in both primary and
secondary sexual assault situations. Katz et al. (2017) found that White undergraduate women
are less likely to intervene on behalf of a perceived Black woman than for a perceived White
woman. Additionally, White undergraduate women were found to have decreased feelings of
personal responsibility to intervene to help a perceived Black woman than a perceived White
woman (Katz et al., 2017). Katz et al. (2017) state that White undergraduate women viewed
perceived Black women as having increased victim pleasure when compared to perceived White
women.
Females and males are significantly less likely to intervene to prevent a potential sexual
assault when the victim is male (Mabry & Mitchell-Turner, 2016; McMahon et al., 2019).
McMahon et al. (2019) found that females did not perceive intervention intentions in a positive
prosocial way when the potential sexual assault victim was male. Javaid (2015) states that
college students may not believe that men can be sexually assaulted. McMahon et al. (2019)
states that college students reported feeling uncomfortable intervening to assist a male friend in a
potential sexual assault situation or reporting a sexual assault situation to the authorities if the
victim was male.
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The relationship between demographic information and self-reported missed
opportunities provides insights that could be beneficial for bystander training facilitators.
Females report fewer missed opportunities to intervene than males (Hoxmeier et al., 2020).
Male athletes and fraternity members do not report higher rates of missed opportunities
compared with non-athlete males and non-fraternity members (Hoxmeier et al., 2020). Recent
research has found that when compared to White students, Black and Hispanic students reported
more missed opportunities to intervene (Hoxmeier et al., 2020). Contrary to the research of
Hoxmeier et al. (2020), Weitzman et al. (2020) found that Hispanic individuals are 15% more
likely to engage in intervening behaviors than White individuals.
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Table 4
Demographic Correlates and Missed Opportunities
Demographic
Information

Undergraduate
students surveyed

Total Opportunities

Missed Opportunities

Females

555

1.82

0.37

Males

224

1.72

0.67

Older than first-year

626

1.91

0.45

First-year

153

1.34

0.39

Non-fraternity
members
Fraternity members

176

1.43

0.61

51

2.71

0.81

Non-sorority members

414

1.69

0.40

Sorority members

141

2.21

0.28

Male non-student
athletes
Male student athletes

210

1.69

0.68

13

2.21

0.44

Female non-student
athletes
Female student
athletes
Non-Hispanic White

524

1.80

0.37

31

2.26

0.33

566

1.88

0.34

Black

22

1.97

0.88

Asian

119

1.29

0.57

Hispanic

67

2.03

1.05

Notes: Demographic Correlates and Missed Opportunities. Adapted from Hoxmeier, J. C.,
Acock, A. C., & Flay, B. R. (2020). Students as prosocial bystanders to sexual assault:
Demographic correlates of intervention norms, intentions, and missed opportunities. Journal of
Interpersonal Violence, 35(3-4), 731-754, p. 743.

Role of Masculinity
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Recent research has focused on the relationship between the role of masculinity and an
individual’s intention to intervene. The perception of masculinity appears to play a role in men’s
decisions to intervene in potential sexual assault situations. Men’s intention to intervene may be
influenced by their perception of maintaining masculine norms (Leone & Parrott, 2019). Males
may not intervene because they believe that doing so would make them appear overly emotional
(Leone & Parrott, 2019). Males are less likely to intervene to prevent sexual violence when
surrounded by peers that use disparaging language about females (Berke et al., 2019).
Leone and Parrott (2019) found that men that were exposed to ambiguous peer norms
were more likely to intervene than men that were exposed to misogynistic peer norms.
Additionally, men were more likely to intervene when around ambiguous peers than when
around misogynistic peers (Leone & Parrott, 2019). McDaniel and Rodriguez (2021) found that
college men that endorsed male role norms accepted rape myths more often than college men
that did not endorse male role norms. Furthermore, college men that endorsed male role norms
assigned more blame to the victim in an acquaintance rape scenario than college men that did not
endorse male role norms (Leone & Parrott, 2019). Kaya et al. (2019) found that college men
indicated that their perception of masculinity influenced their decision to intervene and that they
identified the ability to protect females as a masculine trait.
Leone et al. (2020) state that men may are more likely to intervene to prevent a potential
sexual assault if they perceive themselves as a “White Knight” or protector. Men that self-report
a desire to be high on the social hierarchy or who perceive social status as an integral part of
manhood are more likely to engage in intervention behaviors with the goal of protecting a female
(Leone et al., 2020). Additionally, men that intervene because they perceive themselves as a
protector may only intervene to help a certain type of woman that they perceive to be deserving
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of protection (Leone et al., 2020). Women that are perceived to be worthy of intervention
conform to gender role expectations and are viewed as weak and incapable of defending
themselves by men that perceive themselves to be protectors (Leone et al., 2020; Hammond &
Overall, 2015).
Victim Blaming
Burn (2009) found that a significant barrier to bystander intervention is the bystander’s
perception of the potential victim. Victim blaming refers to the act of holding a victim
responsible for a crime that was perpetrated against them (Moving to End Sexual Assault, 2021).
Factors such as the way a victim is dressed and the victim’s level of intoxication can play a role
in the bystander’s perception of whether the victim is worthy of an intervention (Burn, 2009).
Bystanders are less likely to feel a moral responsibility to intervene to prevent a sexual assault if
they feel that the potential victim is dressed provocatively (Whatley, 2005; Maurer & Robinson,
2008). Additionally, Peterson and Muehlenhard (2004) found that females that experienced
sexual assaults will often not classify the assault as rape because they perceive that they were
dressed provocatively and were somehow drawing attention to themselves or “asking for it”.
Hockett et al. (2016) state that bystander’s perceptions of the following are factors in bystander’s
decision to intervene: perceived provocativeness of the victim’s dress, the perceived sexual
suggestiveness of the victim’s behavior and speech, the perceived socioeconomic status of the
victim, and the perceived level of victim intoxication. Bystanders place more blame and
responsibility for sexual assaults on females that are perceived to be highly flirtatious or sexual
(Follingstad et al., 2020). Romero-Sanchez et al. (2017) state that sexual assault victims are more
likely to be blamed for a sexual assault and less likely to be determined worthy of bystander
intervention if they accepted an alcoholic drink or were perceived to be engaging in flirtatious
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behavior with the perpetrator. Zelin et al. (2020) found that a potential victim’s dress and level of
intoxication does not result in decreased bystander intervention, contradicting previous research
on these factors. Zelin et al. (2020) found that bystanders were not compelled to intervene to help
a sober female because she was perceived to be capable of handling a potentially dangerous
situation. Conversely, bystanders felt compelled to intervene to help an intoxicated female
because they perceived that she was not able to handle the situation on her own (Zelin et al.,
2020).
Rape Myth Acceptance
The relationship between rape myth acceptance and intention to intervene has been
examined. Hahn et al. (2020) define rape myths as false beliefs about rape such as blaming the
victim and minimizing the perpetrators actions and can include the belief that a person was
“asking for it” if they dressed provocatively or if they were intoxicated. Additional examples of
rape myths include the concept that men cannot be raped or that if a man is raped then he is
homosexual (Hahn et al., 2020). Hahn et al. (2020) define rape myth acceptance (RMA) as the
degree to which individuals accept rape myths. Hahn et al (2016) found that rape myth
acceptance among college students significantly decreased after completing bystander training
which addressed the topic of rape myths.
Rape myth acceptance decreases the likelihood of intervention to prevent a potential
sexual assault (Wiersma-Mosley, 2019). Men self-report belief in rape myths at higher levels
when compared to women (Fansher & Zedaler, 2020). Wiersma-Mosley (2019) found that
individuals with higher rape myth acceptance felt less responsible to intervene than individuals
with lower rape myth acceptance. Hahn et al (2020) found that rape myth acceptance predicts a
lower likelihood of reporting a sexual assault situation. Further, college students that endorse
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rape myth acceptance are less likely to intervene if a friend were planning to sexually coerce
someone and were more likely to plan to use sexual coercion themselves (Hust et al., 2019).
Navarro and Tewksbury (2017) state that individuals that consume alcohol tend to accept rape
myths at increased levels when compared to individuals that do not consume alcohol.
Additionally, individuals that that self-report increased levels of rape myth acceptance are more
likely to think that victims of sexual assault are not severely affected by the assault (Navarro and
Tewksbury, 2017).
Social Media and the #MeToo Movement
Fairbain (2021) states that social media platforms such as Twitter have encouraged
bystander intervention by serving as a platform for sexual assault advocacy and for providing a
format to openly discuss sexual assault related issues. Information about engaging in bystander
intervention behaviors can be easily disseminated via social media through the use of videos and
hashtag campaigns which can raise awareness about sexual violence (Fairbain, 2021). Fairbain
(2021) states that social media supports sexual violence activism by providing victims of sexual
assault with the opportunity to share their stories and experiences. Bystanders may be
encouraged to engage in intervening behaviors when witnessing a potential sexual assault
situation because they have developed an increased sense of empathy based on the shared
experiences of sexual assault victims via social media (Fairbain, 2020).
Twitter is becoming a popular and widely used platform to discuss public health issues
(Lachmar et al., 2017). Yang (2016) states that the use of hashtags on social media platforms
such as Twitter have become a means to gain attention and garner support for public health and
social justice issues. In 2017, the topics of sexual assault and female victimization were
proliferated on Twitter, in large part due to the #MeToo movement. (Fairbain, 2021). Me Too
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(2021) states that, Tarana Burke, founded the #MeToo movement with the goal of changing the
way individuals think of sexual assault while encouraging empathy and empowerment for
individuals that have experienced sexual violence.
PettyJohn (2019) states that social media platforms may have encouraged bystander
intervention and social change related to sexual violence but they also served as a forum to
actively resist social change, engage in rape myth acceptance rhetoric, and support victim
blaming. The #NotAllMen movement developed in response to the #HowWillIChange
movement on Twitter and promoted the idea that men were being unfairly targeted (PettyJohn,
2019). PettyJohn (2019) states that may of the tweets that were associated with the #NotAllMen
movement used hostile language that qualified as benevolent sexism and may have discouraged
bystander intervention behaviors.
Role of Self-Efficacy
A high sense of self-efficacy has been found to influence college student’s decisions to
act as active bystanders (Hahn et al., 2020; Hust et al., 2019). Hahn et al (2020) found that
individuals that indicate a high sense of self-efficacy are more likely to report a sexual assault
situation. College students that report a high sense of self-efficacy regarding the ability to
decrease the risk of a sexual assault are more likely to have intent to intervene to prevent a sexual
assault and are less likely to plan to use sexual coercion themselves (Hust et al., 2019). Bannon
and Foubert (2017) found that female college students that participated in bystander training
programs that included interactive sessions had an increased sense of self-efficacy related to their
ability to recognize risky or potentially dangerous behaviors and situations.
Self-efficacy has been found to be an important factor in intent to intervene (Labhardt et
al., 2017; Kettrey & Marx, 2018). College students that identified as having a greater sense of
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self-efficacy also had greater positive behavioral intent related to intervening behaviors (Banyard
et al., 2004). Increased levels of self-efficacy and past intervention behavior have been found to
be strongly associated with increased intent to intervene in the future (DeSmet et al., 2016;
Krieger et al., 2017). Research has found that completion of bystander training appears to
increase self-efficacy related to intervention skills among college students. College students that
participated in some type of bystander training program reported greater prosocial behaviors and
intent to intervene and reported a greater sense of self-efficacy in their ability to intervene
(Banyard & Moynihan, 2011). Kaya et al. (2019) found that even when college students did not
use the intervention strategies that they learned during bystander training, the students indicated
that the completion of the training made them increased their sense of confidence regarding their
ability to intervene.
Andrews and Yang (2021) state that it is crucial for bystander programs on college
campuses to incorporate examples of successful intervention behaviors to increase self-efficacy
among college students. The behavior modeling that can occur as a result of witnessing
successful intervention behaviors in bystander programs can increase levels of self-efficacy
among the college students that complete these programs (Yokoo et al., 2018). Behavior
modeling within bystander programming has been found to make college students feel more
confident in their own ability to successfully intervene (Andrews & Yang, 2021). Additionally,
self-efficacy related to intervention can be increased through behavioral modeling within
bystander programs by demonstrating that bystander intervention behaviors are socially
responsible and popular prosocial actions (Andrews & Yang, 2021).
Role of Empathy
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Empathy appears to be an important factor in an individual’s intention to intervene in a
potential sexual assault situation. Leone et al. (2020) states that individuals must possess the
following two abilities to experience empathy: the ability to understand the emotions that
another individual is experiencing and the capacity to share the emotions that another individual
is experiencing. Martocci (2019) states that the ability to recognize an event as painful in some
way is necessary to elicit feelings of empathy in a bystander. Feelings of empathy are increased
when the bystander feels a sense of connectedness or has a social bond with the individual
experiencing a painful event (Martocci, 2019). Martocci (2019) further states that bystanders
may be less likely to recognize an event as painful when they have no social bond with the
individual experiencing pain. Empathetic individuals may perceive more rewards than risks
when contemplating intervening (Leone et al., 2020).
Kaya et al. (2019) found that the most important aspect of intervention training among
male college students is empathy for sexual assault survivors. Further, male college students
indicate that a sense of a moral obligation is a primary motivator in making the decision to
intervene (Kaya et al., 2019). Kaya et al. (2019) found that many men stated that they felt a
moral obligation to intervene because of their pre-existing relationships with other females such
as family members and girlfriends. Hines et al (2019) found that the implementation of empathy
exercises in sexual assault programs led to lower rape myth acceptance, greater negative
emotions concerning rape and sexual assaults, and increased prosocial behaviors. Empathy
exercises have been found to be more impactful at increasing negative emotions towards sexual
assault and rape in women than in men (Hines et al., 2019). Females respond more rapidly to
empathic training when incorporated into bystander programs than males (Hines et al., 2019).
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Yule et al (2020) found that female college students have less sexist attitudes and more empathy
toward sexual assault victims than male college students.
Summary
Bandura’s (1977) social learning theory and theory of self-efficacy guided this study in
understanding how students learn through bystander intervention programs. The roles of
empathy and self-efficacy were examined within the framework of social learning theory and the
theory of self-efficacy to expand on previous research regarding the factors that influence
bystander’s decisions to intervene. Bandura’s (1977) social learning theory proposes that
individuals possess the capability to model observed behaviors and to develop emotional
responses by observing the affective reactions of others. Through social learning, individuals
learn which behaviors are socially acceptable and which behaviors are unacceptable. Individuals
have the ability to develop emotional responses to the painful experiences of others (Bandura,
1977). Male college students may feel an increased sense of empathy and may be able to better
understand the experiences of female sexual assault victims if they are able to view their facial
expressions and body postures during bystander trainings programs, thus increasing the chances
that these students may intervene to prevent potential sexual assault situations (Kaya et al.,
2020). Bandura’s (1977) theory of self-efficacy focuses on an individual’s belief in their ability
to handle possible situations if they arise. Behavior intervention programs may have the potential
to increase college student’s sense of sense of self-efficacy if the programs include role models
that demonstrate the desired behavior of intervening in sexual assault scenarios.
Sexual assaults on college campuses are a serious public health issue with 1 in 3 women
and 1 in 4 men experiencing sexual assaults (CDC, 2021). Individuals that are sexually assaulted
can suffer many consequences including physical injuries, post-traumatic stress disorder,
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depression, anxiety, eating disorders, and alcohol and substance abuse (Centers for Disease
Control and Prevention, 2021). Bystander Intervention Programs are being developed and
implemented across college campuses in an effort to prevent and decrease sexual assaults by
increasing sexual assault awareness and teaching strategies to intervene to prevent potential
sexual assault situations (Labhardt et al., 2017). Bystander prevention programs are most
successful when the campus climate is addressed and all members of the campus community feel
obligated and empowered to intervene to prevent a possible sexual assault (Gray et al., 2016;
Bovill & White, 2020). It is important to understand the factors that serve as facilitators and
barriers to college student’s decisions to intervene so that bystander programs can address those
factors, making the bystander programs as effective as possible.
Researchers have recently started to study the factors that influence intervention
including social norms, demographic correlates, the role of masculinity, and rape myth
acceptance. Individuals are more likely to intervene when they perceive social approval and
believe that their peers will support them in their decision to intervene (Mabry & Mitchell
Turner, 2016; Kaya et al., 2019). Peer attitudes toward sexual aggression have been found to
influence college men’s decisions to intervene (Orchowski et al., 2016). Alcohol consumption is
also a significant factor in college student’s decisions to intervene. Intoxicated individuals, ages
21 – 29, were significantly less likely to intervene than their sober peers (Bridges et al., 2021)
and intoxicated individuals were more likely to blame the victim in potential sexual assault
situations than sober individuals (Wiersma-Mosley, 2019). Bystanders are less likely to intervene
in scenarios that they perceive to be ambiguous or risky (Mercer Kollar et al., 2019). When
considering demographic correlates, men perceive more barriers to reporting than women and
men are less likely to report a rape overall than women (Hahn et al., 2020). Females report fewer
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missed opportunities to intervene than males, and Black and Hispanic students report more
missed opportunities to intervene when compared to White students (Hoxmeier et al., 2020).
Maintaining masculine norms is also a factor in men’s decisions to intervene (Leone & Parrott,
2019). College men that endorsed male role norms accepted rape myths more often than college
men that did not endorse male role norms (McDaniel & Rodriguez, 2021). Individuals with
higher rape myth acceptance felt less responsible to intervene than individuals with lower rape
myth acceptance (Wiersma-Mosley, 2019).
A gap exists in the literature pertaining to the perceived role of empathy and self-efficacy
among college students that have completed bystander intervention training and made the
decision to intervene to prevent possible sexual assault situations. The perceived role of empathy
and self-efficacy in college students that have completed bystander training and intervened has
yet to be examined. Kaya et al. (2019) found that male college students indicated that the most
important aspect of intervention training was empathy for sexual assault survivors. Additionally,
research has found that the implementation of empathy exercises in sexual assault programs led
to lower rape myth acceptance, greater negative emotions concerning rape and sexual assaults,
and increased prosocial behaviors (Hines, et al., 2019). College students that report a high sense
of self-efficacy regarding the ability to decrease the risk of a sexual assault are more likely to
have intent to intervene to prevent a sexual assault and are less likely to plan to use sexual
coercion themselves (Hust et al., 2019). The problem of sexual assaults on college campuses
should encourage colleges and universities to consider developing and adapting bystander
training intervention programs that consider and address the many factors that facilitate and act
as barriers to intervention. This transcendental phenomenological study builds on and contributes
to the existing body of knowledge regarding the factors that influence college student’s decisions
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to intervene and provides insight into the perceived role of empathy and self-efficacy among
college students that completed bystander training and intervened to prevent a potential sexual
assault situation.
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CHAPTER THREE: METHODS
Overview
The purpose of this phenomenological study is to describe the perceived role of empathy and
self-efficacy among college students that have completed bystander intervention training and
intervened to prevent a potential sexual assault situation. The research questions for this study
were designed to examine the experiences of college students that completed bystander training
and intervened to prevent a possible sexual assault situation. A qualitative study using a
phenomenological design is the appropriate method for answering the research questions.
Individual interviews, data analysis of letters, and a focus group were used to gather data.
Moustakas’s (1994) design aligns with phenomenological research and was the appropriate
method for analyzing the data collected in this study. This chapter includes a description of the
research design, research questions, setting, participants, procedures, and the researcher’s role.
Next, data collection, data analysis, trustworthiness, and ethical considerations are described.
The chapter concludes with a summary.
Research Design
This qualitative study used a transcendental phenomenological design to describe the
perceived role of empathy and self-efficacy in college students that have completed bystander
intervention training and intervened to prevent a potential sexual assault situation. Qualitative
research focuses on understanding a social or human problem (Creswell & Creswell, 2018).
Creswell and Creswell (2018) state that the research process involves several steps including the
following: studying emerging questions, collecting data from participants in a particular setting,
analyzing the data by identifying themes, and interpreting the data. Creswell and Poth (2018)
state that a qualitative approach involves inductive and deductive data analysis which allow the
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researcher to find themes and patterns. The use of a qualitative research design is supported by
the researcher interviewing participants in a natural setting regarding their lived experiences and
seeking to identify themes and patterns in the participant’s responses.
Phenomenological research is designed to help researchers describe the lived experiences
of individuals (Creswell & Creswell, 2018). Researchers conducting phenomenological research
studies often collect data from interviews using open-ended questions in order to gather as much
information as possible from individuals that have all experienced the phenomenon being studied
(Creswell & Creswell, 2018). Creswell and Poth (2018) state that phenomenological studies
attempt to capture the essence of the phenomenon, including what the individual experienced and
how they experienced the phenomenon. A phenomenological design was appropriate for this
study because this study was designed to examine the lived experiences of individuals that have
experienced the same phenomenon and to describe the essence of those experiences (Creswell &
Poth, 2018).
Clark Moustakas’s Phenomenological Research Methods (1994) was the primary
research text that guided the design of this study. Moustakas’s (1994) describes how his
methodology for conducting transcendental phenomenological studies was influenced by several
individuals in the fields of science and philosophy. According to Moustakas (1994), the
philosopher Immanuel Kant used the term phenomenology in 1765 but it was philosopher Georg
Wilhelm Friedrich Hegel that provided a thorough technical definition of the term. Moustakas’
“For Hegel, phenomenology referred to knowledge as it appears to consciousness, the science of
describing what one perceives, senses, and knows in one’s immediate awareness and experience”
(Moustakas, 1994, p. 26). Moustakas (1994) credits philosopher Edmund Husserl and his
development of the concept of epoche as being a major influence in his methods for conducting
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transcendental phenomenological research (Moustakas, 1994). Phenomenology is rooted in the
concept that a phenomenon serves as a starting point that researchers can investigate and verify
(Moustakas, 1994).
Moustakas’s (1994) transcendental phenomenological method consists of three major
components including epoché, phenomenological reduction, and imaginative variation.
Moustaka (1994) states the need for researchers to engage in epoché, a process that involves
being aware of and putting aside assumptions about the phenomenon being studied in order to
avoid bias. Phenomenological reduction involves viewing each experience singularly, in an open
unbiased way. “Ultimately, through the Transcendental-Phenomenological Reduction we derive
a textural description of the meanings and essences of the phenomenon, the constituents that
comprise the experience in consciousness, from the vantage point of an open self” (Moustakas,
1994, p. 34). Imaginative variation refers to the process of creating a structural description of the
essences associated with the phenomenon (Moustakas, 1994). Imaginative variation allows a
complete picture of the experience to be created by describing the factors that precede an
experience and connecting those factors to the experience, therefore, providing a structural
description of the essence of the phenomenon being examined (Moustakas, 1994).
Transcendental phenomenology focuses on describing the human experience while
hermeneutical phenomenology focuses on interpreting the human experience (Moustakas, 1994).
A transcendental phenomenological approach to data analysis is more structured than a
hermeneutical phenomenological approach (Moustakas, 1994). Moustakas’s (1994)
transcendental phenomenological research design is useful when collecting data from several
individuals that have experienced the same phenomenon. The goal of this study was to describe
the perceived role of empathy and self-efficacy among college students that have completed
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bystander intervention training and intervened to prevent a possible sexual assault situation, not
to interpret the experiences of the college students, which made the transcendental approach
appropriate for this study.
Research Questions
Central Research Question
What is the perceived role of empathy among college students that have completed
bystander intervention training and intervened in a potential sexual assault situation?
Sub-Question One
How do college students that have completed bystander intervention training and that
have intervened in a potential sexual assault situation describe the role of empathy in their
decision to intervene?
Sub-Question Two
What is the perceived role of self-efficacy among college students that have completed
bystander intervention training and intervened in a potential sexual assault situation?
Sub-Question Three
How do college students that have completed bystander intervention training and
intervened in a potential sexual assault situation describe the role of self-efficacy in their
decision to intervene?
Setting and Participants
This section begins with a description of the setting for this study along with the rationale
for why the setting was selected. Next, a description of the study participants is presented
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including participant demographic information and an explanation of how participants will be
selected.
Setting
The setting for this study consisted of two small private Christian colleges in rural
northeast West Virginia. Pseudonyms have been assigned to each of the institutions and they will
be referred to as South West Virginia College and North West Virginia College. Participants in
this study consisted of college students so it makes sense to study the participants where they live
and work. Additionally, I am employed at one of the colleges. Due to the nature of the
phenomenon being studied, one additional institution was studied to ensure that an adequate
number of participants could be identified in order to generate data. The other college is
structurally similar to North West Virginia College. South West Virginia College and North
West Virginia College are both small private Christian colleges in rural northeast West Virginia.
The governing structure at each of the institutions includes a President that is appointed by the
Board of Trustees.
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Table 5
Demographic Information from the Integrated Postsecondary Education Data System (IPEDS)
for the 2019-2020 Academic Year

Total undergraduate
enrollment
Full-time
undergraduates
Part-time
undergraduates
Female
Male
American Indian or
Alaskan Native
Asian
Black or African
American
Hispanic/Latino
Native Hawaiian
White
Two or more races
Ethnicity unknown
Non-resident alien
Age 24 and under
Age 25 and over

North West Virginia
College
836

South West Virginia
College
569

94%

99%

6%

1%

43%
57%
1%

44%
56%
0%

0%
30%

1%
22%

7%
0%
56%
1%
0%
4%
94%
6%

5%
1%
55%
6%
8%
3%
98%
2%

Notes: Demographic Information from the Integrated Postsecondary Education Data System
(IPEDS) for the 2019-2020 Academic Year. Adapted from The Integrated Postsecondary
Education Data System. (n.d.) National Center for Educational Statistics.
Participants
Purposeful sampling was used to select participants. Creswell and Poth (2018) state that
purposeful sampling is appropriate for phenomenological studies because it is crucial that all of
the study participants have experienced the same phenomenon. Study participants and sites are
selected in purposeful sampling because they can “purposefully inform an understanding of the
research problem and central phenomenon in the study” (Creswell & Poth, 2018, p. 156). Each
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of the study participants was a currently enrolled undergraduate student and self-identifed as
having intervened to prevent a potential sexual assault situation. Creswell and Creswell (2018)
and Creswell and Poth (2018) suggest a sample size of 3 -10 participants for a phenomenological
study. Polkinghorne (1989) recommends interviewing 5 - 25 participants that have all
experienced the phenomenon. A sample size of at least 12 - 15 was sought to participate in this
study.
In order to identify participants, undergraduate students at each of the two sites were
contacted via their campus email accounts. The email contained a series of questions designed to
determine if the students had completed bystander intervention training and if they had
intervened to prevent a potential sexual assault situation. If the students self-identified as having
completed bystander training and having intervened to prevent a potential sexual assault
situation, they were instructed to return the attached informed consent form if they were
interested in participating in the study.
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Table 6
Demographic Information
Subgroup

Number of Participants

Gender
Male

4

Female

8

Race
Black or African American

2

White

10

University Attended
North West Virginia College

9

South West Virginia College

3

Notes: Demographic information for study participants.
Researcher Positionality
This section provides a summary of my motivation for conducting this study. This study
was guided by a social constructivism framework. Creswell and Poth (2018) state that social
constructivism is a frequently used interpretive framework for phenomenological studies. This
section begins with a description of how the social constructivism lens served as a framework for
this study. Next, a discussion of my philosophical assumptions is presented which addresses the
following philosophical assumptions: ontological, epistemological, and axiological.
Interpretive Framework
My motivation for conducting this study stemmed from my work as a Title IX
Investigator at a university. My work has created a desire to improve bystander training in an
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effort to increase bystander intervention. Creswell and Poth (2018) state that researchers using a
social constructivism framework seek to understand the world that they live and work in and that
they rely on the study participant’s views and experiences. My goal in this study was to better
understand the perceived role of empathy and self-efficacy in their decision to intervene in a
potential sexual assault situation. Moustakas (1994) states that phenomenological studies that are
situated within a social constructivism framework often focus on the perspective and experiences
of the participants being studied. Creswell and Creswell (2018) state that researchers working
from within a social constructivism worldview often seek to understand the history and cultural
settings in which the participants live and work. As a researcher, the goal of my research within a
social constructivism framework focused on understanding a situation through the participants’
perspective.
Philosophical Assumptions
Philosophical assumptions focus on the values and belief systems of individuals. A
description of my philosophical assumptions has been presented in an effort to be transparent and
to demonstrate the ways in which I approached the research and the lens through which I view
the world. As a university administrator and researcher, I have approached the current study from
an ontological, epistemological, and axiological view based in the social constructivism
framework.
Ontological Assumption
Creswell and Poth (2018) state that ontological research refers to the nature of reality.
Researchers and research participants all hold different realities (Creswell & Poth, 2018). In an
effort to be transparent and to demonstrate the approach that was used in this study, I will briefly
discuss my ontological views. I believe in God’s truth as the singular reality. My goal was to
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study students where they live and work so that I could better understand their experiences and
perceptions.
Epistemological Assumption
Creswell and Poth (2018) state that conducting qualitative research from an
epistemological view involves learning about the subjective experiences of people by getting
close to the participants and conducting the study where the participants live and work. My goal
in this study was to understand the perceptions of college students that had intervened to prevent
a potential sexual assault situation. I chose to interview the participants in the setting where they
live and work, on college campuses.
Axiological Assumption
An axiological view in qualitative research refers to the researcher bringing, and making
known, their values in the study (Creswell & Poth, 2018). To promote transparency and to
convey my personal values I will disclose that I currently serve as the Title IX Deputy
Coordinator at the university that I currently work with. In this role, I serve as an investigator
which requires me to interview complainants, respondents, and potential witnesses. I have a
personal interest in preventing sexual assaults on college campuses and in improving bystander
training.
Researcher's Role
I am the Assistant Vice President for Enrollment Management and Title IX Investigator
at a small private Christian university in the northeastern United States. The university at which I
am employed served as one of the two sites selected for this study. It should be noted that I did
not have a position of authority over the research participants. I have worked in higher education
administration for over 15 years and I have served in my current role since December 2020. I
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hold a bachelor’s degree in psychology and a master’s degree in education. I am currently
working on a doctorate in higher education administration. As an administrator, I have always
had an interest in ensuring that the university fosters and encourages a positive and healthy
environment where all members of the campus community feel safe and supported.
After serving as a Title IX Investigator over the past two years, I have witnessed the
trauma and negative consequences suffered by survivors and witnesses of sexual assaults on
campus. The Title IX investigation process includes interviewing the claimant, respondent, and
any witnesses to the alleged event. Any other relevant information is gathered through the
investigative process such as copies of text messages, social media postings, or photographs. The
interview transcripts and any additional information are compiled into a final investigative report
which is presented to the complainant, respondent, and the Hearing Officer. The university at
which I work requires bystander intervention training for all students. My understanding of
bystander programs has increased through researching various bystander programs and through
researching academic articles focusing on bystander intervention and sexual assault prevention
on college campuses. My goal was to learn more about the experiences of students that had
intervened to prevent a potential sexual assault in order to improve the bystander training
program at the university at which I work.
I have strived for reflexivity by being open about my position related to the topic by
disclosing my past work experience with the phenomenon and discussing how my experiences
with the phenomenon have influenced my views and opinions (Creswell & Poth, 2018). I have
attempted to be transparent by addressing the values, biases, and experiences that I brought to the
study to maintain reflexivity as suggested by Creswell and Poth (2018). In addition to reflexivity,
bracketing was used to avoid researcher bias (Creswell & Poth, 2018). My role in this study
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included collecting data which, in essence, made me a human instrument in this study. Moustaka
(1994) states the need for researchers to engage in epoché, a process that involves being aware of
and putting aside assumptions about the phenomenon being studied in order to avoid bias. I
strived to remain impartial and to temporarily suspend my judgements during the course of this
study. It should be noted that because I work at one of the sites where data collection occurred, it
was possible that I may have known some of the study participants. I had no direct influence
over the participants, so no perception of coercion should exist.
Procedures
This section describes the procedures that were used in the current study. The section
begins with a description of the permissions that were received before beginning the study and
ends with a detailed plan which illustrates how participants were recruited to participate in the
study.
Permissions
Approval from Liberty University’s Institutional Review Board (IRB) was obtained in
order to conduct this study (see Appendix A for IRB Approval). The President of each of the two
universities included in this study were contacted to seek permission to conduct this study and to
determine if IRB approval was required on their respective campuses (see Appendix B for site
permissions).
Recruitment Plan
After receiving these permissions, I contacted the Registrar’s Office at each of the
universities to get the campus emails of all undergraduate students. All undergraduate students
were sent an email that contained a series of questions designed to determine if the students had
completed bystander intervention training and if they had intervened to prevent a potential sexual
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assault situation (see Appendix C for the email). If the students self-identified as having
completed bystander training and having intervened, they were instructed to return the attached
informed consent form if they were interested in participating in the study (see Appendix D for
the informed consent form).
The intent of the email was to determine which undergraduate students had completed
bystander training and intervened to prevent a potential sexual assault situation. Creswell and Poth
(2018) state that it is important that all participants selected for phenomenological studies have
experienced the phenomenon being studied.
Self-Identifying Email Questions:
1. Have you completed bystander intervention or sexual assault prevention training?
2. Have you ever confronted an individual who says he plans to get a girl drunk to have
sex or coerce a girl into having sex?
3. Have you ever helped an individual that was intoxicated or passed out and being
approached or touched by a guy or group of guys?
4. Have you intervened to prevent a guy from taking an intoxicated girl back to his room?
5. Have you ever interrupted the situation when you walked in on an individual that
appears to be forcing a girl to have sex with him?
Three types of data were collected during this study including interviews, document
analysis of participant letters, and a focus group after approval from Liberty University’s
Institutional Review Board (IRB) was obtained. All participants were required to complete an
informed consent form prior to participating in the study. Participants were reminded that their
participation was voluntary and confidential and that they could withdraw from the study at any
time. Students were interviewed individually first. Interviews were conducted first and took
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place online via a Zoom meeting. The interview questions were designed to build rapport with
participants and to encourage participants to discuss their experiences in deciding to intervene to
prevent a potential sexual assault situation. After completing the interview, the participant was
asked to write a letter to illicit additional information from the participants. Finally, 10
participants were randomly selected to participate in one of two focus groups.
Notes were taken during the interview and focus groups. The interviews and focus group
discussions were audio recorded and transcribed with Otter transcription software to gain as
much information as possible and to ensure that the transcriptions were accurate. Participants
were given the opportunity to review the transcriptions and to make corrections. All identifying
information was omitted to ensure participants confidentiality. After all of the data was collected,
the data analysis process began. The data analysis procedures that were utilized in this study
were modeled from Moustakas (1994) recommendations for analyzing phenomenological data.
Data was analyzed using the horizonalization process (Moustakas, 1994).
Data Collection Plan
In an effort to maintain qualitative rigor, various data collection techniques were utilized
including interviews, document analysis of participant letters, and focus groups. Creswell and
Poth (2018) state that triangulation is a process that refers to collecting and corroborating data
from several sources. The researcher is able to identify and establish themes by reviewing the
experiences of participants that were gathered through different data collection techniques
(Creswell & Creswell, 2018). Miles and Huberman (1994) state that the validity of a study can
be increased by establishing themes from several types of data collection.
Individual Interviews
Interviews play an important role in data collection in qualitative phenomenological
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studies (Creswell & Poth, 2018). Interviews took place after the informed consent form was
signed by the participants. Interviews were the first type of data collection used in the study.
Moustakas (1994) states that interviews are an important part of phenomenological research
because they provide the researcher with an opportunity to describe what the participants
experienced and how they experienced it. Interviews took place online via a Zoom meeting.
Interviews were audio recorded and transcribed to gain as much information as possible and to
ensure that the transcriptions were accurate. Phenomenological interview questions should be
designed to be “open-ended, general, and focused on understanding your central phenomenon in
your study” (Creswell & Poth, 2018, p. 163). Interviews were an appropriate data collection
strategy for this study because the goal of this study was to better understand the experiences of
participants that had intervened to prevent a potential sexual assault situation.
Individual Interview Questions
1. Please begin by telling me about yourself.
2. In what ways were you concerned or apprehensive about intervening? (4)
3. Describe what emotions you experienced when you made the decision to intervene. (2)
4. In what ways did you feel obligated to intervene? (1)
5. What motivated you to intervene? (1)
6. Describe your level of confidence in feeling capable of intervening. (3)
7. In what ways did you feel the completion of a bystander intervention program influenced
your level of confidence in intervening? (3)
8. In what ways did you not feel confident intervening? (4)
9. Describe what emotions you experienced when you realized you were a bystander to a
potential sexual assault situation. (2)
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10. Describe your thought process when you made the decision to intervene. (1,3)
11. When witnessing the behavior of the potential perpetrator, what emotions did you
experience? (2)
12. When witnessing the behavior of the potential victim, what emotions did you experience?
(2)
13. Describe the factors that made you hesitant to intervene. (3)
14. Tell me about the internal dialogue that occurred as you made the decision to intervene.
(1, 3)
15. Describe the ways in which you were able to relate to the potential victim. (2)
16. In what ways do you feel completing a bystander intervention program influenced your
decision to intervene? (3)
17. Describe how completing a bystander intervention program influenced your feelings of
empathy toward the potential victim. (4)
18. Is there anything else you would like to share about your intervening experience?
Question one served as an ice breaker and gave the participant an opportunity to become
comfortable with the interview process and to start a dialogue with the interviewer.
The ability of individuals to learn and understand the emotions of others through
observation and imitation is a key component of social learning theory. Individuals have the
ability to develop emotional responses to the painful experiences of others (Bandura, 1977).
Questions nine, eleven, and fourteen provided the participant with the opportunity to identify and
reflect on their thought processes and the emotions they were experiencing prior to making a
decision to intervene. Questions twelve and fifteen gave the participant the opportunity to
describe how they identified with the potential victim.
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Bandura (1977) defines self-efficacy as an individual’s belief in their ability or power to
succeed in prospective situations. An individual’s sense of self-efficacy can lead to feelings of
well-being and can serve as a source of motivation (Bandura, 1977). Bandura (2012) refers to
self-efficacy as a “focal determinant” because in addition to affecting behavior, it also affects
outcome expectations, goals, and sociostructural factors. Sociostructural factors can serve as
facilitators or impediments (Bandura, 2012). Questions six and eight addressed the participant’s
sense of self-efficacy and confidence in intervening.
Self-efficacy has been found to be an important factor in intent to intervene (Labhardt et
al., 2017; Kettrey & Marx, 2018). College students that report a high sense of self-efficacy
regarding the ability to decrease the risk of a sexual assault are more likely to have intent to
intervene to prevent a sexual assault and are less likely to plan to use sexual coercion themselves
(Hust et al., 2019). Bystander programs have significant positive effects on bystander efficacy,
intentions, and outcomes (Kettrey & Marx, 2018). Question seven addressed the participant’s
perception of how their sense of self-efficacy and confidence in intervening were influenced as a
result of completing a bystander intervention program.
Kaya et al., (2019) found that empathy and a sense of moral obligation were named as the
most important motivators for intervening. Individuals are more likely to have greater
intervention intentions when they also perceive social approval (Mabry & Mitchell Turner,
2016). Based on this concept, the participants may have felt a moral and ethical obligation to
intervene. Questions three, four, five and ten provided the participant with the opportunity to
reflect on their motivation to intervene and the emotions they experienced while making the
decision to intervene.
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Students do not always intervene when presented with an opportunity to do so (Hoxmeier
et al., 2020). Several factors can contribute to a bystander being hesitant to intervene.
Dating violence and bullying scenarios are perceived to be riskier than sexual violence scenarios
and bullying and dating violence are perceived as more ambiguous than sexual violence
scenarios (Mercer Kollar et al., 2019). Possible barriers to intervening in potential sexual assault
situations can include the following: lack of skills and training, the belief that intervening will
be socially acceptable, the belief that others will intervene, apprehension regarding the victim’s
worthiness, the victim’s dress or perceived level of intoxication, and uncertainty about consent
(Gable et al., 2021). Questions two and thirteen provided the participant with the opportunity to
reflect on the factors that made them hesitant to intervene.
Bystander intervention programs can influence the attitudes, beliefs, and behavior of
college students (Jouriles et al., 2018). Kaya et al. (2019) found that men that had intervened to
prevent a potential sexual assault stated that their experiences with previous bystander trainings
were positive and that they had used the strategies they had learned about in bystander
intervention training including distract, delegate, and direct (Kaya et al., 2019). Question sixteen
provided the participant with an opportunity to explain how completing a bystander intervention
program influenced their decision to intervene.
Individuals have the ability to develop emotional responses to the painful experiences of
others (Bandura, 1977). Kaya et al., (2019) suggest that males may feel an increased sense of
empathy if female victims tell their stories as part of bystander intervention programs. Males
may be able to better understand the experiences of female sexual assault victims if they are able
to view their facial expressions and body postures during bystander trainings programs (Kaya et
al., 2019). Question seventeen addressed the participant’s perception of how their sense of
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empathy for the potential victim was influenced as a result of completing a bystander
intervention program.
Phenomenological research studies are designed to examine the lived experiences of
individuals that have experienced the same phenomenon and to describe the essence of those
experiences (Creswell & Poth, 2018). Moustakas (1994) states that transcendental
phenomenology focuses on describing the human experience. Question 18 was designed to be a
catchall question and provided participants with an opportunity to express their thoughts,
attitudes, and perceptions regarding their intervention experience.
Individual Interview Data Analysis Plan
In order to achieve triangulation, each set of data was analyzed. The analysis procedures
that were utilized in this study were chosen to align with the research design. The data analysis
procedures that were utilized in this study were modeled from Moustakas (1994)
recommendations for analyzing phenomenological data. Data was analyzed using the
horizonalization process (Moustakas, 1994). The first step in the horizonalization process
involves reviewing the full transcription of each participant, listening to all audio recordings, and
listing each participant’s quotes that are relevant to the experience of the phenomenon being
examined (Moustakas, 1994). This step is referred to by Moustakas (1994) as listings and
preliminary groupings. The next step is referred to as reduction and elimination (Moustakas,
1994). During this process the researcher examines the expressions in order to determine if the
expressions meet the following criteria: the expression provides information that helps the
researcher understand the phenomenon and the expression can be labeled (Moustakas, 1994).
Moustakas (1994) states that if the expressions do not meet the two criteria outlined above, the
expression is eliminated.
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Moustakas (1994) states that the next step in the horizonalization process involves
clustering and thematizing the invariant constituents. During this process, the researcher creates
clusters by grouping together related invariant constituents and creating labels (Moustakas,
1994). The process of clustering and thematizing allows the core themes of the experience to be
identified (Moustakas, 1994). The next step in the horizonalization process involves the final
identification of the invariant constituents and themes (Moustakas, 1994). During this step, the
researcher compares the invariant constituents and themes against the participant’s transcriptions
(Moustakas, 1994). Moustakas (1994) states that the researcher needs to review the transcriptions
to determine if the invariant constituents are explicitly expressed. If the invariant constituents are
not explicitly expressed, Moustakas (1994) states that the researcher needs to determine if the
invariant constituents are compatible if they are not explicitly expressed. Finally, if the
researcher finds that the invariant constituents are not explicitly stated or compatible, then the
researcher must delete them because they are not relevant to the study (Moustakas, 1994).
Document Analysis
After completing their interviews, participants were asked to write a letter. The
participants were instructed to include the following in their letters: a description of the
participant’s personal experience in witnessing a potential sexual assault situation, a description
of the participant’s personal experience making the decision to intervene, and a description of the
advice the participant would give to another student that was a bystander in a potential sexual
assault situation. Document analysis within qualitative research provides another form of data
collection that helps to support triangulation within the study (Patton, 1990).
Document Analysis Data Analysis Plan
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Data was analyzed using the horizonalization process (Moustakas, 1994). Each,
participant’s letter was reviewed. While reviewing each letter, participant’s quotes that were
relevant to the experience of the phenomenon being examined were listed (Moustakas, 1994).
Next, the participant’s expressions in the letter were examined in order to determine if the
expressions met the following criteria: the expression provided information that helped the
researcher understand the phenomenon and the expression could be labeled (Moustakas, 1994).
Moustakas (1994) states that if the expressions do not meet the two criteria outlined above, the
expression is eliminated.
Focus Groups
Focus groups were the last form of data collection. The groups were held online via
Zoom because participants were randomly selected from two sites. Two focus groups were
conducted with five participants in each group. The focus groups occurred after the interview
and letter writing data collections. The focus groups were audio recorded and transcribed to gain
as much information as possible and to ensure that the transcriptions were accurate. The
researcher took notes throughout the process. Focus groups provide an opportunity to explore
complex concepts in a relaxed small group environment that encourages idea sharing and fosters
open dialogue (Gall et al., 2007). Gall et al., (2007) states that focus groups can provide an
opportunity to expand on the items that were discussed during the interview and to address any
relevant thoughts that were not discussed during the interview process in an open collaborative
format. The open-ended focus group questions were designed to allow the participants to expand
on the themes discussed in the interviews.
Focus Group Questions
1. Describe the factors that made you feel prepared, confident, and capable of
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intervening in a potential sexual assault situation. ( 4)
2. Describe your thoughts and feelings leading up to your decision to intervene in
potential sexual assault situation. (2)
3. Discuss the role of empathy in your decision to intervene in a potential sexual assault
situation. (1)
4. Discuss the factors that motivated you to intervene in a potential sexual assault
situation. (1)
5. Discuss the role of self-efficacy in your decision to intervene in a potential sexual
assault situation. (3)
Bandura (1977) defines self-efficacy as an individual’s belief in their ability or power to
succeed in prospective situations. Self-efficacy is an important factor in an individual’s intent to
intervene (Labhardt et al., 2017; Kettrey & Marx, 2018). Questions one and five allowed the
participants to reflect on and discuss the role of self-efficacy in their decision to intervene.
Feelings of moral obligation have been found to have an intrinsic motivating power
(Colby & Damon, 1992). Abbott and Cameron (2014) state that empathy is positively correlated
with prosocial helping behaviors. Based on this concept, feelings of empathy may have been a
motivating factor in the participant’s decision to intervene. Questions two, three, and four
allowed the participant the opportunity to reflect on and discuss the feelings they experienced
prior to deciding to intervene and to consider their motivation for intervening.
Focus Group Data Analysis Plan
The horizonalization process was used when analyzing the focus group data by reviewing
the participant transcripts, listening to all audio recordings, and listing each participant’s quotes
that were relevant to the experience of the phenomenon being examined (Moustakas, 1994).
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Next, Moustakas’s (1994) process of reduction and elimination was used by examining the
expressions used during the focus groups to evaluate if the expressions helped the researcher to
better understand the phenomenon and if the expressions could be labeled (Moustakas, 1994).
Expressions that met these criteria were labelled and expressions that did not meet these criteria
were disregarded (Moustakas, 1994). Clustering and thematizing was used to identify core
themes of the experience by grouping together related invariant constituents and creating labels
(Moustakas, 1994).
Data Synthesis
Individual Textural Description for each study participant was developed (Moustakas,
1994). This step involved the researcher incorporating direct quotes from the transcription
(Moustakas, 1994). Next, the researcher developed an Individual Structural Description for each
study participant which describes the meaning of the phenomenon. (Moustakas, 1994).
Moustakas (1994) states that the researcher incorporates the invariant constituents and themes
during the development of the Individual Structural Description. The final step in the process
involves the development of the Composite Description which describes the essence and
meaning of the experience to the participant group as a whole (Moustakas, 1994). Bracketing
was used to avoid researcher bias (Creswell & Poth, 2018). My role in this study included
collecting data which, in essence, made me a human instrument in this study. Moustakas (1994)
states the need for researchers to engage in bracketing, a process that involves being aware of
and putting aside assumptions about the phenomenon being studied in order to avoid bias. I have
attempted to be aware of and put aside personal assumptions (Creswell and Poth, 2018).
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Trustworthiness
Lincoln and Guba (1985) state that trustworthiness in qualitative research refers to
establishing the worth of the study and involves establishing how credibility, transferability,
dependability, and confirmability were addressed in the study. Lincoln and Guba (1985) describe
a specific series of strategies that researchers can implement in their studies to establish
trustworthiness. Additionally, the authors describe the importance of planning trustworthiness
strategies in advance and documenting the strategies as they are incorporated throughout the
study (Lincoln & Guba, 1985). Lincoln and Guba (1985) state that planning, incorporating, and
documenting these strategies help to establish the worth, rigor, and trustworthiness of the study.
This study used the strategies suggested by Lincoln and Guba (1985) as a guide in addressing
credibility, dependability, transferability, and confirmability in order to establish trustworthiness.
Credibility
Credibility refers to confidence in the accurateness and truth in the findings that are
reported (Lincoln & Guba, 1985). Triangulation is a process that refers to collecting and
corroborating data from several sources (Lincoln & Guba, 1985; Creswell & Poth, 2018).
Various data collection techniques were utilized including interviews, document analysis of
participant letters, and a focus group in order to accomplish triangulation and maintain rigor. By
reviewing the experiences of participants through several types of data collection, the researcher
is able to identify and establish themes and increase the validity of the study (Creswell &
Creswell, 2018; Miles & Huberman, 1994). Lincoln and Guba (1985) define peer debriefing as,
“a process of exposing oneself to a disinterested peer in a manner paralleling an analytical
session and for the purpose of exploring aspects of the inquiry that might otherwise remain only
implicit within the inquirer's mind" (Lincoln & Guba, 1985, p. 308). Debriefing with an unbiased
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peer provides an opportunity for the researcher to uncover biases and assumptions which helps to
establish credibility in the study (Lincoln & Guba, 1985). I debriefed with an unbiased peer to
establish credibility.
Transferability
Transferability refers to the possibility of findings from one study being applied to other
contexts (Lincoln & Guba, 1985). Lincoln and Guba (1985) state that the use of “thick
description” is useful in establishing transferability. Thick description refers to including detailed
information regarding times, situations, settings, and people in order to help establish if the
findings are transferable (Lincoln & Guba, 1985; Holloway, 1997). I used thick description
throughout this study to establish transferability within this study.
Dependability
Dependability refers to the ability of a study to be replicated and ensures that the study
findings are consistent (Lincoln & Guba, 1985). Gall et al. (2007) state that establishing an audit
trail by documenting the research process aids in demonstrating dependability. An audit trail
was used in this study.
Confirmability
Confirmability refers to the extent to which the findings in a study are represented and
shaped by the participants and not the researcher or research bias (Lincoln & Guba, 1985).
Bracketing was used to avoid researcher bias (Creswell & Poth, 2018; Moustakas, 1994). I have
attempted to be transparent by addressing the values, biases, and experiences that I bring to the
study to maintain reflexivity as suggested by Creswell and Poth (2018). I have strived for
reflexivity by being open about my position related to the topic by disclosing my past work
experience with the phenomenon and discussing how my experiences with the phenomenon have
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influenced my views and opinions (Creswell & Poth, 2018). The researcher strived to remain
impartial and to temporarily suspend judgment during the course of this study.
Ethical Considerations
Creswell and Poth (2018) state that ethical issues need to be considered in every phase of
the research process including planning, implementing, and reporting the study. The following
issues were addressed in order to ensure that ethical considerations were met. Approval from
Liberty University’s Institutional Review Board (IRB) was obtained prior to conducting this
study. The President of each of the two universities included in this study were contacted to seek
permission to conduct this study on their respective campuses. All participants signed consent
forms and were reminded that their participation was voluntary and that participation could be
terminated at any time without consequences. Site and participant pseudonyms were used to
maintain confidentiality. Digital data was password protected and physical data was stored in
locked filing cabinets in my office. Data will be kept for a three-year period and then
permanently deleted from the computer.
Summary
The purpose of this transcendental phenomenological study was to describe the perceived
role of empathy and self-efficacy in college students that had completed bystander training and
intervened to prevent a potential sexual assault situation. The research questions for this study
were designed to examine the experiences of college students that intervened to prevent a
possible sexual assault situation. The setting for this study consisted of two small private
Christian colleges in rural northeast West Virginia. Pseudonyms were assigned to each of the
institutions and they are referred to as North West Virginia College and South West Virginia
College. Participants in this study consisted of college students that self-identified via email as
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having completed bystander intervention training and having intervened to prevent a potential
sexual assault situation.
Data was collected using multiple collection strategies including personal interviews,
participant letters, and focus groups. Moustakas’ (1994) horizontalization design was used to
analyze the data. The horizontalization design began with the following processes:
listings and preliminary groupings, reduction and elimination, identifying clusters and themes,
validating constituents and themes, and determining if the invariant constituents are valid and
relevant (Moustakas, 1994). Next, an Individual Textural Description, Individual Structural
Description, and Textural Structural Description were developed for each study participant
(Moustakas, 1994). The final step in the process involved the development of the Composite
Description which describes the essence and meaning of the experience to the participant group
as a whole (Moustakas, 1994).
Efforts were made to ensure that trustworthiness was maintained throughout this study.
Measures to ensure credibility, dependability, confirmability, and transferability were
implemented and addressed. Measures to ensure ethical considerations were addressed and
modeled from suggestions presented by Creswell and Poth (2018). The goal of this study was to
examine the perceived role of empathy and self-efficacy in college student’s decisions to
intervene.
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CHAPTER FOUR: FINDINGS
Overview
The purpose of this phenomenological study was to understand the perceived role of
empathy and self-efficacy in college students that have completed a bystander intervention
training program and intervened to prevent a potential sexual assault situation at two small
private Christian colleges. The problem was that individuals as bystanders do not always
intervene in conflicts or assaults when presented with the opportunity to do so; therefore, the role
of empathy and self-efficacy needed to be examined to increase intervention behaviors among
college students to reduce sexual assaults on college campuses (Hoxmeier, 2020). This chapter
presents the results of the data analysis. A total of twelve participants took part in the study, with
ten of the twelve participating in focus groups. This chapter begins with a description of each
participant. Next, the themes that emerged during data analysis are presented and followed by a
discussion of the research question responses. The chapter concludes with a summary.
Participants
Through purposeful sampling, twelve participants were selected to participate in the study.
Each of the study participants was a currently enrolled undergraduate student that self-identified
as having intervened to prevent a potential sexual assault situation and that completed bystander
intervention training. Eight of the participants were female and four of the participants were
male. Ten of the participants identified as White and two identified as Black. Nine of the
participants were enrolled undergraduates at North West Virginia College and three were
enrolled undergraduates at South West Virginia College. Pseudonyms were assigned to each of
the participants to protect their identities. The demographics for the study participants is
provided below.
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Table 7
Study Participants
______________________________________________________________________________
Pseudonym
Age
Gender
Race
Pseudonym for Institution
______________________________________________________________________________
Sue
21
Female
White
North West Virginia College
Matt

20

Male

White

South West Virginia College

Anthony

18

Male

Black

North West Virginia College

Lynn

20

Female

White

North West Virginia College

Jill

19

Female

Black

South West Virginia College

Paula

19

Female

White

North West Virginia College

Cassie

19

Female

White

North West Virginia College

Eli

19

Male

White

North West Virginia College

Doug

20

Male

White

North West Virginia College

Emma

18

Female

White

North West Virginia College

Liz

22

Female

White

North West Virginia College

Pearl

21

Female

White

South West Virginia College

Notes: Demographic correlates for the study participants.
Each of the study participants voluntarily engaged in individual interviews and completed
a written letter. Ten of the study participants were randomly chosen to participate in one of two
focus group sessions. Each of the focus groups consisted of five participants. The individual
interviews and focus groups took place via Zoom due to differences in locations and Covid-19
related safety concerns.
Sue
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Sue is a 21-year-old white female. Sue describes herself as being active on campus. She
participates in the Student Government Association and is a member of the Baptist Campus
Ministry.
Matt
Matt is a 20-year old white male. He plays baseball and enjoys living on a small campus.
Matt is a Sport Management major.
Anthony
Anthony is an 18-year-old black male. He is a freshman and has currently not decided on a
major. Anthony has work-study job in the library that he enjoys.
Lynn
Lynn is a 20-year-old white female. Lynn is majoring in Biology and is a member of the
student Government Association. Lynn also serves as a Resident Hall Advisor.
Jill
Jill is a 19-year-old black female. She is a member of the Black Student Union and is on
the swim team. Jill is a Student Ambassador and is studying Nursing.
Paula
Paula is a 19-year-old white female. Paula is in a sorority and has not yet decided on a
major. She states that one of her favorite things about college is getting to meet new people.
Cassie
Cassie is a 19-year-old white female. Cassie described herself as a Christian and stated that
being a Christian is an important part of her life. She is a member of the Baptist Campus
Ministry and participates in the choir.
Eli
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Eli is a 19-year-old white male. He wrestles and enjoys spending time with his friends and
his girlfriend. Eli is studying Environmental Science.
Doug
Doug is a 20-year-old white male. He is a Business major and is a member of a fraternity.
Doug states that his father was an alumnus of the university.
Emma
Emma is an 18-year-old white female. She is on the dance team and wants to be an
elementary school teacher. Emma has a part-time job at the on-campus daycare facility.
Liz
Liz is a 22-year-old white female. She is studying psychology and hopes to attend graduate
school. Liz is also a resident hall advisor.
Pearl
Pearl is a 21-year-old white female. She is a history major and enjoys travelling. Pearl
states that she has had the opportunity to travel a lot through the Study Abroad program at her
university.
Results
Individual interviews, participant letters, and focus group discussions were carefully
reviewed and analyzed to obtain results for this study. The individual interviews and focus
groups were audio and video recorded and transcribed for accuracy. Participants were provided
with copies of the transcripts in to review them for accuracy. After the participants confirmed the
accuracy of the transcripts, I carefully read and reviewed the transcripts and participant letters.
Journaling was used during the data analysis process to identify any researcher biases.
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During the data analysis process, five themes emerged. The themes were expressed by most of
the participants and were mentioned throughout the individual interviews, participant letters, and
the focus groups. The five themes that emerged during this study include the following: moral
obligation, pre-existing relationships, confidence, apprehension, and emotional response.
Table 8
Themes and Sub-themes
______________________________________________________________________________
Theme
Sub-themes
Support Data
Corresponding
Research Question
Moral
Obligation

Sense of
responsibility
Empathy
Guilt

Pre-existing
Relationships

Social bonds
Friends,
girlfriends,
family

Confidence

Participants spoke of feeling
What motivated you to
morally obligated to
intervene?
intervene. Participants
described feeling compelled
to intervene because of a
sense of responsibility and
feelings of empathy and guilt.
Nine of the participants
described how intervening felt
like “the right thing to do.”
The role of pre-existing
relationships was most clearly
evidenced in the participants’
letters. In response to this
question, several participants
described feeling motivated to
intervene because they knew
the victim or had formed a
social bond with the victim.
In her letter Jill wrote, “She’s
my friend. I looked out for her
and should would do the same
for me. We take care of each
other.”

Prepared by
During the individual
bystander training interviews, participant letters,
and focus groups, participants
Support of
described how their sense of
friends and peers confidence was increased by

Participants were
asked to describe their
personal experience
making the decision to
intervene.

Describe the factors
that made you feel
prepared, confident,
and capable of
intervening in a
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Feeling justified
in intervening
Support of
campus officials

Apprehension

Perceived risk
and safety
Judgement of
others
Retaliation

Emotional
Response

Anger
Disgust
Fear, anxiety,
worry

having completed bystander
training, having the perceived
support of friends and campus
officials, and by feeling
justified in intervening.
During the focus group Lynn
stated “My level of
confidence was high when I
intervened. My friends were
there. We all knew what was
happening was wrong. I knew
that I was making the right
decision and that my friends
had my back.”

potential sexual assault
situation.

During the individual
interview Emma said, “A
whole flurry of thoughts went
through my head like, is this
guy going to hurt me, what is
the girl going to say, what is
everyone else going say?”

In what ways were you
concerned or
apprehensive about
intervening?

Participants described
experiencing feelings of
anger, disgust, and fear. Doug
stated, “I was so furious when
I saw what he was doing. It
was disgusting. I mean, who
takes advantage of someone
like that?”

When witnessing the
behavior of the
potential perpetrator,
what emotions did you
experience?

Notes: Summary of themes and sub-themes with supporting data and corresponding research
questions.
Moral Obligation
The first theme that emerged in the experiences of college students that intervened to
prevent a potential sexual assault was feeling an obligation to intervene to help the victim.
Throughout the interview process, it was apparent that the feeling of being morally obligated to
intervene was an important motivator in the participant’s decision to intervene. During the
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individual interviews participants were asked, “What motivated you to intervene?” Ten of the
participants stated that they felt an obligation to intervene. Nine of the participants described
how intervening felt like “the right thing to do.” Lynn stated, “I just wouldn’t have felt right not
doing anything.” She went on to say, “I knew that is was the right thing to do.”
Sense of Responsibility
Feeling a sense of responsibility to intervene was a theme that frequently surfaced
throughout individual interviews, participant letters, and focus groups. Through the data analysis
process, it was evident that male and female participants differed in the source of their sense of
responsibility to intervene. Feeling a sense of responsibility to intervene was a common theme
for male participants. Three of the male participants spoke of feeling responsible for protecting
or helping a female that appeared to be in potentially dangerous situation. A common theme that
emerged among the male participants was feeling that they felt a responsibility to intervene
because someone else might not do so. In reference to feeling a sense of responsibility, Matt
said, “I felt like I had to help her. Who knows if someone else was going to step in to help?”
Female participants spoke of feeling a responsibility to intervene because they would like for
someone to intervene if they were in the same situation. Paula stated, “I felt like I needed to do
something. I thought that I would want someone to help me in that situation.”
Empathy
Data gathered concerning participants’ motivation for intervening indicates that empathy is
an important factor in an individual’s decision to intervene in a potential sexual assault situation.
When asked the question during the individual interviews, “When witnessing the behavior of the
potential victim, what emotions did you experience?” ten of the participants referred to “feeling
bad” for the potential victim. Six of the female participants and three of the male participants
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spoke of thinking of how the potential victim felt when making the decision to intervene. Five of
the female participants mentioned imagining themselves in potential sexual assault situation.
Emma, Liz, and Sue all described thinking of how scared the girl in the situation must be. Emma,
Liz, and Sue explained that their empathy for the potential victim was a motivator for
intervening.
Guilt
The third sub-theme that emerged during the data analysis process was participants
indicating that they would have felt guilty if they didn’t intervene. When participants were asked
to “Discuss the role of empathy in your decision to intervene in a potential sexual assault
situation” during focus groups, several participants in both groups indicated that feelings of guilt
motivated them in their decisions to intervene. Eight of the ten focus group participants used
phrases such as feeling guilty or feeling bad when considering the role of empathy in their
decisions to intervene. Cassie and Eli, participants in two different focus groups, each stated, “I
never would have forgiven myself if I didn’t do something.”
Pre-existing Relationships
Data sources indicated that pre-existing relationships between the potential victim and the
participants was a common motivator in the participants’ decisions to intervene. This was
evidenced in both the individual interviews and the participant letters as participants stated that
they felt obligated to intervene because they either knew the victim or the victim reminded them
of a significant other or a family member. Through individual interviews and participant letters,
it became apparent that nine of the twelve participants knew the potential victim. Two of the
participants that did not know the potential victim indicated that the victim reminded them of a
significant other or a family member. It was through participant letters that the role of pre-
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existing relationships in participants’ decisions to intervene was most clearly expressed.
Participants wrote about knowing the potential victims, feeling responsible for protecting them,
and feeling angry that someone would take advantage of them. In her letter Jill wrote, “She’s my
friend. I looked out for her and should would do the same for me. We take care of each other.”
It’s evident that having a relationship with the potential victim was an important factor in
participants’ decisions to intervene.
Social Bonds
Data gathered from participant letters indicated that participants felt compelled to
intervene because they had formed some type of social bond with the potential victim. Cassie
explained in her letter, “I intervened to help a girl that lived in my dorm. We weren’t friends but
I knew who she was. She knew who I was. It would have been weird to know her and not do
anything to help her.” Anthony described feeling protective of a female classmate when he
witnessed a male student “harassing her” at a party. Anthony wrote, “I had never talked to her
before but we had class together and I would see her in the cafe. I felt like I needed to do
something. I would have felt bad not helping her when this guy was obviously not going to leave
her alone.” It’s evident that participants felt an obligation to intervene because they knew the
potential victim and had formed a social bond with them.
Friends, Girlfriends, and Family
Participant interviews and letters provided further confirmation that having a pre-existing
relationship with the potential victim increased the participant’s feelings of connectedness and
empathy with the victim. Pearl, Liz, and Lynn all stated that they were friends with the potential
victims. Pearl wrote in her letter, “I knew that she had too much to drink. If she hadn’t been my
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friend, I don’t know that I would have felt comfortable intervening. I knew that she might be
angry with me at that moment but that she would be grateful the next day.”
Through participant letters it became apparent that the participants did not have to know
the potential victim to feel some type of relationship with them. Two male participants described
feeling obligated to intervene because of relationships they had with a significant other or a
family member. Doug described how he intervened to help a girl that was being touched by a
male student while unconscious because she reminded him of his sister. Doug wrote in his letter,
“I was so angry when I saw him touching her like that when she was out of her mind drunk. I
didn’t even know the girl but I just kept thinking that she could have been my sister. I would be
furious if someone did that to my sister.” Matt wrote, “If it were my girlfriend in that situation I
would want someone to help her. So I helped her.”
Confidence
Another theme that emerged when reviewing the individual interview transcripts,
participant letters, and focus group transcripts was the importance of participants feeling
confident in intervening. When participants were asked to describe their level of confidence in
feeling capable of intervening, sub-themes including being prepared by bystander training,
having the support of peers and friends, feeling justified in intervening, and having the support of
campus officials emerged. Eight of the twelve participants named two or more of the abovementioned sub-themes as factors in feeling confident to intervene. Lynn stated during the focus
group, “My level of confidence was high when I intervened. My friends were there. We all knew
what was happening was wrong. I knew that I was making the right decision and that my friends
had my back.”
Prepared by Bystander Training
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Data gathered regarding bystander training being an important factor in feeling confident
in intervening were mixed among participants. When asked the question, “In what ways did you
feel the completion of a bystander intervention program influenced your level of confidence in
intervening?” during individual interviews, seven of the participants indicated that the training
contributed to their confidence, while five of the participants stated that the training did not
influence their level of confidence. Five of the participants stated that their level of confidence
was increased by the training but that they did not use the strategies taught during bystander
training when intervening. All five of these participants stated that the training helped them to
recognize inappropriate behaviors which made them feel more confident in their decisions to
intervene. During a focus group Emma stated, “I don’t think that anyone would use the strategies
that were in the video they made us watch. Those were just not realistic. The videos did talk
about what behaviors are acceptable and unacceptable and I feel like that helped me to know that
what I was witnessing was not appropriate and that I should intervene.” Among the five students
that indicated that the training did not influence their level of confidence, the participants spoke
of completing the video trainings because they were required to. Doug stated, “It was 40 minutes
of my life that I’ll never get back. To be honest, I played the videos in the background while I
worked on a British Lit paper. I don’t know that anyone pays attention to those things.”
Support of Friends and Peers
Many of the participants indicated that feeling that they had the support of their friends and
peers was an important factor in feeling confident in intervening. When asked to, “Describe your
thought process when you made the decision to intervene,” seven of the participants stated that
having the support of their friends made them feel more confident in their decision to intervene.
Liz, Lynn, Paula, and Cassie all referenced their friends during the individual interviews, using
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the phrases my friends were with me or I was with my friends. Three of the participants used the
phrases my friends would have my back or my friends had my back. Doug stated that he felt
more confident in intervening because he knew that his friends would help him if an alteration
occurred after intervening. Doug stated, “I knew that if the guy decided to get violent, my friends
would have my back. I mean, you never know how someone will react.”
Feeling Justified in Intervening
Several of the participants stated that their level of confidence was increased when making
the decision to intervene because they felt that they were making an ethical and decent decision.
Six of the participants used phrases such as “I knew I was doing the right thing” and “it was the
right thing to do” when describing how their level of confidence was increased by feeling like
they were making a morally sound decision. When asked during a focus group to, “Describe the
factors that made you feel prepared, confident, and capable of intervening in a potential sexual
assault situation” Cassie said, “I’m a Christian. I had no doubt that what I was doing was the
right thing to do. The Bible tells us to care for our brothers and sisters. Knowing that I was doing
that made me feel more confident in intervening.” After Cassie spoke, Doug replied, “I agree.
My conscious told me that intervening was the right thing to do and I listened.”
Support of Campus Officials
The final sub-theme that emerged through the data analysis process was participants
feeling more confident in intervening because they perceived that they would have the support of
campus safety officers and administrators. Having the support of campus officials was
mentioned by four participants during the individual interviews. When asked, “Describe your
thought process when you made the decision to intervene” two of the male participants stated
that they thought about the possible consequences of intervening. Both of these participants
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stated that they felt they would have the support of campus safety officers if a fight occurred
with the perpetrator as a result of them intervening. Anthony stated, “I thought that there was a
pretty good chance that the guy would get confrontational. I wasn’t trying to get in trouble for
fighting. And then I thought I’m not going to get in trouble for helping a girl that’s getting
harassed by a drunk guy. I figured that even if we did get into a fight the girl would tell the
campus police that I helped her and they would be good with that.” It’s evident that participants
considered having the support of campus officials when contemplating their decision to
intervene.
Apprehension
Apprehension surfaced as another theme that participants experienced when making the
decision to intervene to prevent a potential sexual assault situation. This theme was evidenced
through participants’ statements during the individual interviews and participant letters. Sue and
Emma referred to thinking about the “possible consequences” of intervening while Lynn
referenced considering the “repercussions and fallout” when considering the factors that made
her hesitant to intervene. As participants discussed the factors that made them hesitant to
intervene, sub-themes of perceived risk and safety, judgement of others, and retaliation emerged.
During the individual interview Emma said, “A whole flurry of thoughts went through my head
like, is this guy going to hurt me, what is the girl going to say, what is everyone else going say.”
Perceived Risk and Safety
The sub-theme of perceived risk and safety was apparent throughout the study of college
students that had intervened to prevent a sexual assault but it was most evident in the individual
interviews and participant letters. Six of the eight female participants spoke of considering the
possible risk of being hurt when making the decision to intervene. Paula and Cassie described
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being fearful because they were unsure how the male perpetrator would react. Lynn and Emma
both stated, “I didn’t know what he would do.” All four of the male participants stated that they
anticipated that an altercation was a possibility if they intervened. Eli stated, “I knew it was a
possibility that things could turn violent. You can’t confront someone without knowing that they
might become defensive and angry. I knew that it could escalate into a fight.”
Judgement of Others
The second sub-theme that surfaced while participants considered the factors that made
them hesitant to intervene was being judged by their peers. The sub-theme of considering the
judgement was more evident in the participant letters than in the individual interviews or focus
groups. Four of the participants described being concerned about others would think of them
intervening. Sue wrote, “I actually wondered if someone would tell me to mind my own
business.” In her letter Liz wrote, “No one else was saying or doing anything about it. I couldn’t
help but wonder how they would react when I intervened. I didn’t know if they would support
me or if they would just continue to ignore what was going on.”
Retaliation
Several of the participants described considering if the perpetrator, or the perpetrators
friends, would retaliate against them at the time of the intervention or in the future. During their
individual interviews, Paula and Sue mentioned being concerned that the perpetrator or the
perpetrator’s friends might confront them when making the decision to intervene. When asked
the question, “In what ways were you concerned or apprehensive about intervening” Paula
replied, “I intervened at a party. There were a lot of people and several of the guy’s friends were
at the party too. I was afraid that the guy would make a scene and that all of his friends would
come rushing over.” Sue stated that she frequently saw the perpetrator and his friends on campus
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and that she was afraid of how they would behave toward her if she intervened. Sue said, “I
didn’t know if they would say things to me when they saw me on campus or give me dirty
looks.” It was evident through the interviews that the prospect of retaliation played a role in
participant’s feeling apprehensive about intervening.
Emotional Response
The final theme that emerged while analyzing the data was the importance of the
emotional response that participants felt when witnessing a potential sexual assault situation.
Participants spoke of their emotional responses throughout the individual interviews, participant
letters, and the focus groups. The sub-themes that emerged as emotional responses included
feeling of anger, disgust, and fear. When describing their emotional reactions to witnessing a
potential sexual assault situation, the participants spoke of having strong feelings regarding what
they saw. Doug stated, “I was so furious when I saw what he was doing. It was disgusting. I
mean, who takes advantage of someone like that?” In reviewing participants’ responses, it is
clear that the emotional response they felt in witnessing a potential sexual assault situation was a
factor in making the decision to intervene.
Anger
Anger was the most frequently used description for what participants felt when witnessing
the behavior of the potential perpetrator. When asked during the individual interviews, “When
witnessing the behavior of the potential perpetrator, what emotions did you experience?”, nine of
the participants used the word anger or furious to describe their feelings. Five of the female
participants and all four of the male participants used the word anger or furious when describing
their emotions when witnessing the perpetrators behavior. During the individual interview Eli
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stated, “I was so angry that I wanted to punch him. I wouldn’t have felt bad about it either. He
would have had it coming.”
Disgust
Several of the participants mentioned being disgusted by the perpetrator and their
behavior. Five of the participants used the words disgusting or gross to describe how they felt
when witnessing the perpetrators behavior or the potential sexual assault situation itself. During
the focus group Liz said, “I was just disgusted by the whole thing. I was disgusted by his
behavior. I was disgusted by what I was seeing.” Jill replied, “I felt the same way. It was gross
and I couldn’t believe that it was happening and that other people were seeing it and not saying
or doing anything about it.”
Fear, Anxiety, Worry
The third sub-theme that surfaced when analyzing the emotional reactions of the
participants was fear. When asked, “When witnessing the behavior of the potential victim, what
emotions did you experience?”, six of the participants used the words fear, scared, afraid, worry,
or anxiety when describing their feelings. The participants spoke of being scared for the potential
victim and worried about their safety. Doug described being worried about the potential victim’s
safety. Doug stated, “I was scared for her. She was so drunk that she didn’t even know what was
going on.” Cassie, Lynn, and Paula all described being worried about the potential victim. Lynn
said, “I was scared to death for her. I just kept thinking that if he gets her alone something really
bad is going to happen. It made me so anxious.”
Outlier Data and Findings
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This section presents unexpected findings that did not align with the research questions or
themes. The outlier data and finding section is limited to major unaligned findings. Two outlier
findings were identified in this study.
Outlier Finding #1
When asked the questions, “Tell me about the internal dialogue that occurred as you made
the decision to intervene” and “Describe the factors that made you hesitant to intervene” during
the individual interviews, one student mentioned a fear of law enforcement in his response to
both questions. Matt confided that he had previously been arrested for drinking while underage
and disorderly conduct. When elaborating on his fear of law enforcement Matt said. “I knew that
it could turn into a fight and the cops could get called. They could think that I caused the fight
and was the troublemaker because I’ve been in trouble before.” Matt was the only participant in
the study to cite a fear of law enforcement as a factor that made him hesitant to intervene.
Outlier Finding #2
During the individual interview one student disclosed that she had experienced a sexual
assault situation and that she felt that the experience had made her more sensitive to recognizing
potentially dangerous behavior. When asked to, “Describe the emotions you experienced when
you realized you were a bystander to a potential sexual assault situation” Liz spoke of the assault
and stressed that she did not want anyone else to have to have that experience. Liz said, “As a
female that has been sexually assaulted, I was heartbroken. It reminded me of what happened to
me and I didn’t want anyone else to have to go through that.” Liz was the only participant in the
study to disclose that they had experienced a sexual assault. Additionally, Liz was the only
participant that described feeling heartbroken when asked this question.
Research Question Responses
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This study had one central research question and three sub-questions and was designed to
examine the perceived role of empathy and self-efficacy among college students that completed
a bystander training program and intervened to prevent a potential sexual assault situation. The
goal of this research was to better understand the unique experiences of college students that
completed a bystander training program and intervened to prevent a potential sexual assault
situation. The themes described in the previous section served as the primary source of data that
was used to answer the research questions.
Central Research Question
What is the perceived role of empathy among college students that have completed
bystander intervention training and intervened in a potential sexual assault situation? The
participants’ perspective is that empathy was an important motivating factor in their decision to
intervene. Cassie said, “Empathy was probably the most important factor in my decision to
intervene. It was my ability to have compassion for that girl and to understand how she must be
feeling that made me want to intervene and help her.”
Sub-Question One
How do college students that have completed bystander intervention training and that have
intervened in a potential sexual assault situation describe the role of empathy in their decision to
intervene? Participants describe the role of empathy as being integrally related to feelings of
moral obligation, personal responsibility, and guilt. The participants’ perspective is that having
empathy for the victim elicited feelings of moral obligation, personal responsibility, and guilt
which served as a motivating factor in their decision to intervene. Eli stated, “Empathy played a
huge role in my decision to intervene. I felt responsible for helping her and I would have felt
guilty to leave her in that situation without doing anything.”
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Sub-Question Two
What is the perceived role of self-efficacy among college students that have completed
bystander intervention training and intervened in a potential sexual assault situation? The
participants’ perspective is that self-efficacy is an important motivating factor in their decision to
intervene. Paula said, “Feeling confident in my ability to intervene was crucial to me actually
intervening. If I didn’t feel like I was capable of doing it, I probably wouldn’t have intervened at
all.”
Sub-Question Three
How do college students that have completed bystander intervention training and
intervened in a potential sexual assault situation describe the role of self-efficacy in their
decision to intervene? Participants describe their sense of self-efficacy as being related to and
increased by feeling prepared by completing bystander training, having the support of friends,
peers, and campus officials, and by feeling justified in their decision to intervene. The
participants’ perspective is that having a high sense of sense efficacy served as a motivating
factor in their decision to intervene. Lynn stated, “Self-efficacy was definitely important in
deciding to intervene. I felt more confident because I knew that I had the support of my friends
and I felt better prepared to intervene because of the bystander training. Those things really
helped to make me more confident about intervening.”
Summary
This chapter presented the results of the data analysis. Data was collected through
individual interviews, document analysis of participant letters, and focus groups. A total of
twelve participants took part in the study, with ten of the twelve participating in focus groups.
Moustakas’ (1994) horizontalization design was used to analyze the data. During the data
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analysis process, five themes emerged. The five themes that emerged during this study included
moral obligation, pre-existing relationships, confidence, apprehension, and emotional response.
One significant finding that emerged through the data analysis process is that college students
perceive empathy to be an important motivating factor in their decision to intervene because it
evokes feelings of moral obligation, personal responsibility, and guilt. Another significant
finding is that college students perceive self-efficacy to be an important motivating factor in their
decision to intervene and that self-efficacy is increased by feeling prepared by completing
bystander training, having the support of friends, peers, and campus officials, and by feeling
justified in their decision to intervene.
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CHAPTER FIVE: CONCLUSION
Overview
The purpose of this phenomenological study was to understand the perceived role of
empathy and self-efficacy in college students that have completed a bystander intervention
training program and intervened to prevent a potential sexual assault situation at two small
private Christian colleges. Chapter Five presents the researcher’s findings and interpretations
beginning with a discussion of the findings in relation to the developed themes. This discussion
section consists of five discussion subsections. Following the discussion, an interpretation of the
findings will be presented, including a summary of thematic findings. Next, implications for
policy and practice are discussed, including theoretical and empirical implications. The fourth
sub-section presents the limitations and delimitations of the study and is followed by the fifth
sub-section, recommendations for future research. The chapter ends with a conclusion.
Discussion
Current research has not yet examined the perceptions of the role of empathy and selfefficacy in college students that have intervened to prevent a potential sexual assault situation.
This study contributes to the existing body of empirical research by examining the perceived
factors that motivated college students to intervene to prevent a possible sexual assault situation
and the perceived role of empathy and self-efficacy, as it relates to bystander training, in their
decision to intervene. The discussion section begins by presenting the researcher’s interpretation
of the findings along with empirical and theoretical sources that support the interpretations.
Interpretation of Findings
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The first discussion sub-section will begin with a brief summary of the thematic findings
that were presented in Chapter Four. Next, the interpretations that were deemed significant by
the researcher will be presented and discussed.
Summary of Thematic Findings
During the data analysis process, five themes emerged. The themes were expressed by
most of the participants and were mentioned throughout the individual interviews, participant
letters, and the focus groups. The five themes that emerged during this study included moral
obligation, pre-existing relationships, confidence, apprehension, and emotional response.
College students are more likely to intervene to prevent a sexual assault situation if
they feel empathy for the victim.

Empathy appears to be an important motivating factor in

college students’ decisions to intervene. Leone et al. (2020) states that individuals must possess
the following two abilities to experience empathy: the ability to understand the emotions that
another individual is experiencing and the capacity to share the emotions that another individual
is experiencing. Martocci (2019) states that the ability to recognize an event as painful in some
way is necessary to elicit feelings of empathy in a bystander. Ten of the twelve study participants
indicated that they felt empathy for the victim when witnessing a potential sexual assault
situation. The participants described “feeling bad” for the victim and imagining how the victim
felt. The participants in this study also described feeling responsible to intervene because they
would like someone to intervene if they or someone they cared about was in a sexual assault
situation. Empathetic individuals may perceive more rewards than risks when contemplating
intervening (Leone et al., 2020). Individuals may be more likely to overcome potential barriers to
intervening such as fearing harm or injury if they are an empathetic individual.
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College students are more likely to feel empathy for victims with whom they have
pre-existing relationships or with whom they have formed social bonds. Feelings of empathy
are increased when the bystander feels a sense of connectedness or has a social bond with the
individual experiencing a painful event (Martocci, 2019). Martocci (2019) further states that
bystanders may be less likely to recognize an event as painful when they have no social bond
with the individual experiencing pain. This study supports this research as nine of the twelve
participants in the study knew the victim in the sexual assault situation. The participants
described feeling sorry for and protective of the victims. Furthermore, participants spoke of
feeling responsible for helping victims that they casually knew as well. It appears that casual
social bonds can be formed between college students by living in the same dorm, passing in the
cafeteria, or being classmates. Two of the participants in the study casually knew the victims in
the sexual assault situation and both participants described having feelings of empathy toward
the victim.
The support of peers or friends may mitigate the fear of injury or harm among
female college students. The perceived risk of harm may be a barrier to female college students
when making a decision to intervene. Chabot et al. (2018) state that females may not engage in
intervening behaviors due to fear of being injured or harmed. This study supported these findings
as six of the eight female participants spoke of considering the possible risk of being hurt when
making the decision to intervene. These female participants described being fearful because they
were unsure if the male perpetrator would react violently to the intervention. An individual’s
perception of how intervening behavior will be received by peers appears to be an important
factor in an individual’s decision to intervene (Kaya et al., 2019). Individuals report greater
intervention intentions when they also perceive social approval (Mabry & Mitchell Turner,
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2016). Kaya et al. (2019) found that college students were more likely to intervene if they
perceived the following: a perception that their peers would be supportive when they intervened
and a perception that the presence of supportive peer groups would decrease the risk of potential
threat or altercation when intervening. The data collected through this study supports this
research as the female participants indicated that having the support of their friends and peers
was an important factor in feeling confident to intervene. Seven of the twelve participants in the
study expressed feeling more confident in their decision to intervene because they perceived that
they had the support of their friends. Three of the female participants stated that they felt more
secure in their decision to intervene because they believed that their friends would help them if
the perpetrator became aggressive during the intervention.
Bystander programs may serve as a motivating factor for college students to
intervene to prevent potential sexual assault situations because they promote prosocial
behaviors. Banyard and Moynihan (2011) state that college students that participated in some
type of bystander training program reported greater prosocial behaviors and intent to intervene
and reported a greater sense of self-efficacy in their ability to intervene. Kaya et al. (2019) found
that even when college students did not use the intervention strategies that they learned during
bystander training, the students indicated that the completion of the training made them increased
their sense of confidence regarding their ability to intervene. This study supports this research as
seven of the participants stated that completing bystander training increased their confidence in
intervening. Five of these seven participants described bystander training as being beneficial
because it made them more aware of inappropriate behaviors which increased their confidence in
intervening. Five of the study participants stated that that they did not use the intervention
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strategies presented in the trainings but that the trainings helped them to recognize a dangerous
situation and to better understand their obligation to act in a socially responsible manner.
Bystander programs that incorporate empathy exercises may serve as a motivating
factor for college students to intervene.
Kaya et al. (2019) found that the most important aspect of intervention training among male
college students is empathy for sexual assault survivors. Further, male college students indicate
that a sense of a moral obligation is a primary motivator in making the decision to intervene
(Kaya et al., 2019). Hines et al (2019) found that the implementation of empathy exercises in
sexual assault programs led to lower rape myth acceptance, greater negative emotions
concerning rape and sexual assaults, and increased prosocial behaviors. This study supports this
research as participants expressed that feelings of empathy for the victim and having a sense of
moral obligation to intervene were important motivating factors in their decision to intervene to
prevent a sexual assault. Ten of the twelve participants asserted that they felt obligated to
intervene and that they “felt bad” for the victim. The participants in this study described how
they felt morally obligated to intervene because they felt empathy for the victim. The data
collected from this study suggests that college students that feel empathy for the victim and feel
morally obligated to intervene are more likely to intervene to prevent a sexual assault. The
incorporation of empathy exercises into bystander training programs may increase intervention
behaviors among college students.
Implications for Policy or Practice
The data gathered through this study can be used to make recommendations to improve
bystander training by having a better under understanding of the factors that motivate college
students to intervene to prevent potential sexual assaults. This section consists of two
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subsections, Implications for Policy and Implications for Practice, that present recommendations
based on the findings of this study. The Implications for Policy subsection presents
recommendations for federal laws and regulations. The last subsection, Implications for Practice,
presents recommendations for the universities where the study took place and other higher
education institutions.
Implications for Policy
While federal policies require universities to provide sexual assault prevention and
awareness programs to students, the federal policies provide little to no guidance to universities
regarding programming requirements and implementation. The Campus Sexual Violence Act of
2013 (Campus Save Act) requires higher education institutions to educate students on the
prevention of rape, dating and domestic violence, and sexual assault (Campus Save Act, 2022).
The federal mandate for bystander programs on college campuses does not specify which
programs are acceptable or which teaching methods or content must be included in the programs
(Reid & Dundes, 2017; Mujal et al., 2019). O'Donohue and Schewe (2019) state that bystander
intervention programs differ across universities in structure, content, and presentation. Programs
can be fully online, hybrid, in-person large groups, or in-person small groups. The effectiveness
of bystander programs may be more easily and accurately evaluated if federal policy required
specific guidelines for educational institutions to follow regarding educational outreach and
prevention programming requirements. Currently, each educational institution develops their
own prevention programming with varying content and formats.
Implications for Practice
In person or hybrid Title IX bystander training may be better received among students than
fully online training. Online bystander training programs have no facilitator which means that

114
students cannot ask questions or connect with the instructor or their peers during the training.
Five of the study participants stated that the video based training did not increase their level of
confidence in intervening. Additionally, study participants described the online video trainings as
“boring” and “not realistic”. One study participant admitted that he turned the training on in the
background while completing homework and stated that, “I don’t know that anyone pays
attention to those things”. While it is clear that students at these two universities may benefit
from in person or hybrid bystander training, it may also benefit students at other higher education
institutions as well.
The incorporation of empathy exercises into bystander training programs at the two study
sites may help to increase empathy among students for victims of sexual assault. Kaya et al.
(2019) found that the most important aspect of intervention training among male college students
is empathy for sexual assault survivors. Ten of the study participants indicated that that empathy
was an important factor in making the decision to intervene to prevent a potential sexual assault.
While it is clear that empathy played an important role in making the decision to intervene
among the students at the two universities in this study, it may also be an important factor for
students at other universities. Students may be more likely to intervene in potential sexual assault
situations if the bystander programs that they complete incorporated empathy exercises.
It may be beneficial to incorporate strategies that address how to intervene in non-violent
ways into the bystander programs at the two universities and other universities as well. Bridges
et al. (2021) found that men are more likely to intervene by confronting the perceived
perpetrator. It is clear that several of the male participants in the study anticipated violence and
possible altercations when making the decision to intervene. All four of the male participants in
the study stated that they anticipated that an altercation was a possibility if they intervened. Male
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college students at the two study sites and at other higher education institutions may benefit from
learning strategies to deescalate potentially dangerous situations and how to intervene in nonconfrontational ways in order to avoid physical altercations.
Theoretical and Empirical Implications
The focus of this study was to understand the perceived role of empathy and self-efficacy
in college students that have completed a bystander intervention training program and intervened
to prevent a potential sexual assault situation. Twelve undergraduate students described their
experiences witnessing a potential sexual assault situation and making the decision to intervene.
This study has important theoretical and empirical implications.
Theoretical Implications
The theoretical framework for this study were Bandura’s (1977) social learning theory and
theories of self-efficacy. Social learning theory suggests that human learning occurs through
observation. The theory proposes that humans model and imitate the attitudes, behaviors, and
emotional reactions of those they observe (Bandura, 1977). The ability of individuals to learn
and understand the emotions of others through observation and imitation is a key component of
social learning theory. Individuals’ ability to learn behavior quickly through modeling means
that behavior intervention programs that demonstrate desired intervention behaviors could teach
participants how to intervene in possible sexual assault situations. The results of this study
indicated that social learning theory was evidenced in the experiences of undergraduate students
that completed bystander training and intervened to prevent a sexual assault. Through social
learning, individuals learn which behaviors are socially acceptable and which behaviors are
unacceptable. This study confirms previous research on social learning as participants described
finding bystander training helpful because the trainings clearly identified socially acceptable and
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unacceptable behaviors. Bandura’s (1977) Social Learning Theory contends that individuals
have the ability to develop emotional responses to the painful experiences of others. This study
corroborates previous research on social learning as participants described recognizing that the
potential victim was uncomfortable or scared. Participants recounted having strong emotional
responses when witnessing the unacceptable behaviors such as being angry, disgusted, and
worried.
Bandura (1977) defines self-efficacy as an individual’s belief in their ability or power to
succeed in prospective situations. Self-efficacy includes an individual’s belief in their ability to
handle events as they occur within their life. The theorist states that an individual’s sense of selfefficacy can lead to feelings of well-being and can serve as a source of motivation (Bandura,
1977). If an individual is verbally encouraged while attempting to master a new skill, their sense
of self-efficacy related to the new skill can be increased. Bandura (1977) states individuals view
themselves as more capable of completing a specific task, and are able to visualize themselves
succeeding at a given task, if they witness individuals similar to themselves succeeding at the
same given task. This study adhered to supported Bandura’s (19770 theories of self-efficacy as
participants stated that their level of confidence in intervening was increased by completing
bystander training. Further, participants described feeling more confident in their ability to
recognize acceptable and unacceptable behaviors which, in turn, made them more confident in
their decision to intervene. One novel contribution that this study makes to the field is the
discovery that the participants in this study perceived feeling justified in intervening because
they recognized that the behavior they were witnessing was unacceptable and inappropriate. The
participants in the study described their feelings of being justified in intervening as being an
important factor in feeling confident in their decision to intervene because they believed that
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their decision was morally just. This study did not diverge from Bandura’s (1977) social learning
theory and theories of self-efficacy.
Empirical Implications
This study focusing on the perceived role of empathy and self-efficacy in college students
that have completed a bystander intervention training program and intervened to prevent a
potential sexual assault situation adds to the empirical literature. This study contributes to the
existing body of empirical research by examining the perceived factors that motivated college
students to intervene to prevent a possible sexual assault situation and the perceived role of
empathy and self-efficacy, as it relates to bystander training, in their decision to intervene. This
study extended Kaya et al.’s (2020) research on men that intervened to prevent a sexual assault.
Kaya et al., (2020) suggested that the role of empathy in men’s decisions to intervene should be
examined. This study expands the literature on active bystanders to focus on the lived
experiences of undergraduate students that intervened to prevent a potential sexual assault. The
descriptions of what aspects of bystander training were helpful and unhelpful could be beneficial
to universities as they work to develop and improve their bystander training programs.
It is recommended that higher education institutions incorporate in-person training with a
dedicated facilitator into bystander training programs in an effort to increase empathy and selfefficacy among undergraduate students. The use of in-person training with a dedicated facilitator
may serve as a means to develop a sense of self-efficacy and confidence among college students
if they are able to watch others demonstrate intervention strategies successfully. Additionally, the
use of in-person training with a dedicated facilitator would create an environment that would
allow college students the opportunity to be verbally encouraged by their facilitator. Kaya et al.,
(2020) suggest that males may feel an increased sense of empathy if female victims tell their
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stories as part of bystander intervention programs. The incorporation of in-person empathy
exercises would act as a means to encourage the development of empathy for potential sexual
assault victims.
Foubert and Bridges (2017) state that the majority of research on active bystanders
focuses on the bystanders’ intent to intervene and not on bystanders that have actually
intervened. This study recognized Foubert and Bridges’s (2017) recommendation that future
research should focus on studying bystanders that have actually intervened to prevent a sexual
assault. One concern with the design of this study was if an adequate number of participants
would meet the study criteria to participate and if they would feel comfortable openly discussing
their experiences witnessing and intervening to prevent a sexual assault. One interesting
implication regarding the use of the method and design was the enthusiasm that colleges students
had for participating in this study and openly offering information during the data collection
process. Fairbain (2021) states that social media platforms such as Twitter have encouraged
bystander intervention by serving as a platform for sexual assault advocacy and for providing a
format to openly discuss sexual assault related issues. Additionally, Fairbain (2020) states that
bystanders may be encouraged to engage in intervening behaviors when witnessing a potential
sexual assault situation because they have developed an increased sense of empathy based on the
shared experiences of sexual assault victims via social media. When considering the future use of
this method when researching bystander intervention, the focus on sexual assault advocacy on
social media may serve as a motivator for college students to participate in research that focuses
on sexual assault prevention.
Limitations and Delimitations
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This study had three limitations. One limitation in this study was the lack of ethnic
diversity. The participants were 83.3% White and 16.667% were Black. Another limitation in
this study was that a disproportionate number of females participated in the study compared to
males. Eight of the participants were female while four of the participants were male. A more
ethnically diverse and gender equitable sample population would have offered a more
representative sample of the experiences of college students at the two universities. A final
limitation of this study was the geographical location. This study only examined students who
attended universities in northeastern West Virginia. A more geographically diverse population
may have provided a more representative sample of college students that have experienced the
phenomenon in other areas of West Virginia or beyond.
Certain delimitations were necessary as this was a qualitative study using transcendental
phenomenology. The desire to collect data from interviews in a natural setting to describe the
lived experiences of college students that intervened led to the qualitative study (Creswell &
Poth, 2018). The phenomenological design was used because of the goal of gathering as much
information as possible about individuals that all experienced the same phenomenon (Creswell &
Creswell, 2018). The desire to describe the essence of the experiences of the participants while
removing judgements led to the transcendental approach (Creswell & Creswell, 2018). With the
focus of this study being on the perceived role of empathy and self-efficacy among college
students that completed bystander training and intervened to prevent a sexual assault, participant
selection was delimited to individuals who had experienced the phenomenon being studied.
Therefore, the study was delimited to currently enrolled undergraduate students that were 18
years or older who self-identified as having completed bystander training and having intervened
to prevent a potential sexual assault situation. Additionally, the study was delimited to 12
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participants who attended one of two small private Christian colleges in northeastern West
Virginia. Polkinghorne (1989) recommends interviewing 5 to 25 participants that have all
experienced the phenomenon for a phenomenological study and Liberty University requires 1215 participants, therefore, a sample size of 12 participants was selected because it fell within the
recommended guidelines.
Recommendations for Future Research
This study provided useful insight into the experiences of college students that completed
bystander training and intervened to prevent a potential sexual assault situation but additional
research is needed. Future research should include a larger sample population with more ethnic
diversity and more equitable proportions of male and female participants. Future research could
also be expanded to include participants from geographical areas outside of West Virginia and to
undergraduate students at public universities which could provide a deeper and more complete
understanding of the experiences of college students that have intervened. Expanding the study
to include participants from geographical areas outside of West Virginia and to undergraduate
students at public universities would also aid in the generalization of the findings. Replicating
this study at public universities would also demonstrate if the findings of this study are unique to
students at Christian universities or if the findings generalize to students at public universities as
well.
Study participants described how feelings of moral obligation, a sense of responsibility,
and guilt acted as motivating factors in their decision to intervene to prevent a sexual assault.
The participants expounded on how experiencing a sense of empathy for the victim compelled
them to intervene because they felt morally obligated to do so. Several participants described
intervening because “it was the right thing to do” and one participant stated that her identity as a
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Christian was an important factor in motivating her to intervene. Future research could explore if
college students at other private Christian colleges and public universities identify the
relationship between empathy and moral obligation like the participants in this study.
Participants in this study indicated that the completing bystander training helped them to
feel more confident in intervening and helped them to have a more concrete understanding of
acceptable and unacceptable behaviors. Several of the participants indicated that they found the
online video-based bystander training programs to be boring and unrealistic. Future studies
should seek to determine if students in other geographical areas and public institutions share the
views of the college students in this study. In the future, a quantitative study that examines what
types of bystander programs students completed and their level of satisfaction with that program.
Both of these suggestions for future research could be beneficial to university administrators as
they work to develop and implement effective bystander training programs.
Conclusion
The purpose of this phenomenological study was to understand the perceived role of
empathy and self-efficacy in college students that have completed a bystander intervention
training program and intervened to prevent a potential sexual assault situation at two small
private Christian colleges. This study was needed because there is little research on the role of
empathy and self-efficacy in college students that have completed bystander training and
intervened to prevent potential sexual assault situations. This study was designed to address a
gap in the literature by asking one central research question and three sub-questions. The central
research question was: What is the perceived role of empathy among college students that have
completed bystander intervention training and intervened in a potential sexual assault situation?
The three sub questions were: How do college students that have completed bystander
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intervention training and that have intervened in a potential sexual assault situation describe the
role of empathy in their decision to intervene? What is the perceived role of self-efficacy among
college students that have completed bystander intervention training and intervened in a potential
sexual assault situation? How do college students that have completed bystander intervention
training and intervened in a potential sexual assault situation describe the role of self-efficacy in
their decision to intervene? Data collection methods included individual interviews, participant
letters, and focus groups. The data analysis procedures that were utilized in this study were
modeled from Moustakas (1994) recommendations for analyzing phenomenological data. Data
was analyzed using the horizonalization process (Moustakas, 1994). During the data analysis
process, five themes emerged. The five themes that emerged during this study include the
following: moral obligation, pre-existing relationships, confidence, apprehension, and emotional
response. Two important implications emerged as a result if this study. First, in person or hybrid
Title IX bystander training may be better received among students than fully online training and,
second, the incorporation of empathy exercises into bystander training programs at the two study
sites may help to increase empathy among students for victims of sexual assault.
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APPENDIX C: UNDERGRADUATE EMAIL
Dear Student:
As a graduate student in the School of Education at Liberty University, I am conducting research
as part of the requirements for a Ph.D. in Higher Education Administration. The purpose of my
research is to understand the perceived role of empathy and self-efficacy in college students who
have completed a bystander intervention training program and intervened to prevent a potential
sexual assault situation and I am writing to invite eligible participants to join my study.
Participants must be at least 18 years old and be a currently enrolled undergraduate student who
has completed bystander intervention training and self-identifies as having intervened to prevent
a potential sexual assault situation.
Participants, if willing, will be asked to do the following:
1. Individual Interviews – (All participants) Interviews will take place online via a Zoom
meeting. Interviews will be audio and video recorded and transcribed to gain as much
information as possible and to ensure that the transcriptions are accurate. Interview
transcripts will be sent to participants to review for accuracy. Interviews will take
approximately 30 minutes.
2. Document Analysis - (All participants) After completing their interviews, participants
will be asked to write a letter and email it to the researcher. Participants will be instructed
to include the following in their letters: a description of the participant’s personal
experience in witnessing a potential sexual assault situation, a description of the
participant’s personal experience making the decision to intervene, and a description of
the advice the participant would give to another student that was a bystander in a
potential sexual assault situation. Writing the letter will take approximately 15 minutes to
complete.
3. Focus Groups - (Selected participants) The groups will be held online via Zoom because
participants will be randomly selected from two sites. Two focus groups will be
conducted with five participants in each group. The sample size for this study is 12 to 15
participants but only 10 participants will be asked to participate in the focus groups. The
10 participants will be randomly selected to participate in one of the two focus groups.
The focus groups will be audio and video recorded and transcribed to gain as much
information as possible and to ensure that the transcriptions are accurate. Focus group
discussions will take approximately 30 to 45 minutes.
Names and other identifying information will be requested as part of this study, but the
information will remain confidential.
To participate, please complete the attached screening survey and return it by attaching it to a
reply to this email. For more information email me at jhawkinberry@liberty.edu.
A consent document is also attached to this email. The consent document contains additional
information about my research. If you are determined to be eligible based on your screening
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survey responses and choose to participate, you will need to sign the consent document and
return it to me by email at jhawkinberry@liberty.edu prior to the interview.
Sincerely,
Jennifer Hawkinbery
Doctoral Candidate
jhawkinberry@liberty.edu

145
APPENDIX D: RECRUITMENT EMAIL SURVEY QUESTIONS
Undergraduate Email Survey Questions
Please answer the following questions.
1. Are you 18 years of age or older and currently enrolled as an undergrad student?
a. Yes/No
2. Have you completed bystander intervention or sexual assault prevention training?
a. Yes/No
3. Have you ever confronted an individual who says he plans to get a girl drunk to have
sex or coerce a girl into having sex?
4. Have you ever helped an individual that was intoxicated or passed out and being
approached or touched by a guy or group of guys?
5. Have you intervened to prevent a guy from taking an intoxicated girl back to his room?
6. Have you ever interrupted the situation when you walked in on an individual that
appears to be forcing a girl to have sex with him?
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APPENDIX E: INFORMED CONSENT FORM
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APPENDIX F: INTERVIEW QUESTIONS
Individual Interview Questions
1. Please begin by telling me about yourself.
2. In what ways were you concerned or apprehensive about intervening?
3. Describe what emotions you experienced when you made the decision to intervene.
4. In what ways did you feel obligated to intervene?
5. What motivated you to intervene?
6. Describe your level of confidence in feeling capable of intervening.
7. In what ways did you feel the completion of a bystander intervention program influenced
your level of confidence in intervening?
8. In what ways did you to not feel confident intervening?
9. Describe what emotions you experienced when you realized you were a bystander to a
potential sexual assault situation.
10. Describe your thought process when you made the decision to intervene.
11. When witnessing the behavior of the potential perpetrator, what emotions did you
experience?
12. When witnessing the behavior of the potential victim, what emotions did you experience?
13. Describe the factors that made you hesitant to intervene.
14. Tell me about the internal dialogue that occurred as you made the decision to intervene.
15. Describe the ways in which you were able to relate to the potential victim.
16. In what ways do you feel completing a bystander intervention program influenced your
decision to intervene?
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17. Describe how completing a bystander intervention program influenced your feelings of
empathy toward the potential victim.
18. Is there anything else you would like to share about your intervening experience?
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APPENDIX G: FOCUS GROUP QUESTIONS
Focus Group Questions
1. Describe the factors that made you feel prepared, confident, and capable of
intervening in a potential sexual assault situation.
2. Describe your thoughts and feelings leading up to your decision to intervene in a
potential sexual assault situation.
3. Discuss the role of empathy in your decision to intervene in a potential sexual assault
situation.
4. Discuss the factors that motivated you to intervene in a potential sexual assault
situation.
5. Discuss the role of self-efficacy in your decision to intervene in a potential sexual
assault situation.

